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Shaking the Trees: The Psychology of Collecting i0.S. Newspaper Coverage of
the College Admissions Process

Ronald Bishop
Drexel University

Abstract

A frame analysis was conducted to explore themeseaent coverage by print
journalists of the college application processhvepecial attention paid to the use by
reporters of “keywords, stock phrases, stereotyipebes, sources of information,
and sentences that provide reinforcing clustefaas or judgments” (Entman, p. 52)
about this experience. The analysis revealed cis¢cklanic, hunt, and packaging
frames as the experience was reduced to prospesitinvEnts collecting attractive
experiences and cobbling them together into a cimgepackage. Through these
frames, journalists and the experts they consgk students to focus solely on how
their experiences will make them more attractiveutoversities acting clearly as
collectors. All of the parties involved in the e admissions process are collectors,
at least as described by journalists. Studentparguaded that they must begin their
collecting early, as early as junior high schoobll€ge recruiters and admissions
counselors collect worthy students for their ingiitns.

* Ronald Bishop is a professor in the Departmen€Cafture and Communication at
Drexel University in Philadelphia, Pennsylvania, end he teaches classes in
journalism, mass media law, and media studiesudicy a course on the cultural
significance of fame. His work has appeared in mau journals in communication

and other disciplines, including the Journal of @mmication, Journalism and

Communication Monographs, the Journal of Populdtu@e; and Addiction Research

and Theory. He holds a Ph.D. (1997) in mass madiecammunication from Temple

University, also in Philadelphia.
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Introduction

There is little disagreement about the importawfca college education to the
development of a career. A college degree increase’s earning power. Individuals
who obtain college degrees earn $23,000 per yeae t@an those who have only
their high school diplomas (Olemacher, 2006). Nedi® percent of high school
seniors in 2005 enrolled in the nation’s colleged aniversities, according to the
National Center for Educational Statistiosww.nces.ed.gov This figure jumped
from 49 to 67 percent between 1972 and 1997, dbpp&?2 percent in 2001 before
rebounding four years later. Enrollment in colleggported the National Association
of College Admissions Counselors (NACAC), is atadlrtime high, with more than
16 million students enrolled in 200&\{w.nacacnet.ong Fueled in part by increased
use of online applications (49 percent of studepislied online in 2005, up from 43
percent the year before), nearly three-fourthhefriation’s colleges and universities
report receiving more applications than in the jnes year. Although many colleges
and universities claim to be more selective whetoihes to admissions than in the
past, 70 percent of students who apply to four-yestitutions are accepted, NACAC
noted.

Yet it seems as though students and parents areadisg these statistics, at
least if reports in the news media are to be betiehe dialogue about the process of
applying to college is charged with urgency. Armwith well-intended guidebooks
and laptops, high school juniors and seniors fetdyi piece together the lists of
schools to which they will apply. They take expgasBAT prep courses; they make
their applications literally bulge with the extragaular activities that they believe
admissions officials are looking for. Friends, cselors, and the news media tell
them not to be discouraged (and their parents mgianic) if they don’t get into an
vy League school; there are many second-tier ‘taidgems” out there.

Perhaps, as the noted media critic Neil Postmarhimiigive argued, this
approach stems from the overemphasis placed byrsiiies — and echoed by parents
— on seeing the university experience as littleartban a set of tools that will enable
a student to get a job. Postman lamented the ¢thosore ideas at the heart of
“modern secular education” (1992, p. 186). Mostrses of study, he claimed, subject
a student to a “meaningless hodgepodge of subjenttead of teaching students to
think critically, we send out into the world “a tewcrat’s ideal — a person with no
commitment and no point of view but with plenty wfarketable skills,” Postman
contended. There is no “purpose, meaning, and comeectedness in what they
learn” (p. 186).

Assigning blame for these developments is not tingpgse of this research.
But to sustain our current system of higher edocatiequires that the nation’s
colleges and universities nurture an ideology tBatourages students to view
obtaining an education as a string of disparataiiaitipns. They are persuaded to
treat gaining an education as though they werengutogether a collection of items.
This is especially evident, the current study cods$e during the application process.
The news media are a significant contributor to énérenchment of that ideology,
and it is the discursive approach taken by repengio cover the rush to get into
college that is at the heart of my research.
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Hither and Thither

The French semiotician Jean Baudrillard (1996) eodé¢d that we collect in
order to reconnect to the past, to “divinity, tdura, to primitive knowledge” (p. 76).
Items in a collection represent to the collectdss@ute reality” and “symbolize an
inward transcendence, that phantasy of a centr&-foireality which nourishes all
mythological consciousness, all individual conssiess — that phantasy whereby a
projected detail comes to stand for the ego, aeddht of the world is then organized
around it” (p. 79). Taken together, the items ioco#lection help us navigate through
our experiences. They enable us to exert contr@r @vents. In some cases,
Baudrillard argued, the items and the act of ctilbecbecome so important that we
“become” our collections.

Items in a collection “express dynamic processethiwipeople, among
people, and between people and the total enviropimemgued Csikszentmihalyi and
Rochberg-Halton (1981, p. 43). The self is a reitecof the things with which we
interact. Things “embody goals, make skills manjfaad shape the identities of their
users” (p. 2). It would be impossible to try andkeesense of “all the feelings,
memories, and thoughts that constitute what orieTis;facilitate this task, we use
“representations that stand for the vast rangexpégences that make up and shape
the self.” We attend to an item — or a piece obinfation — purposively, selecting it
from all available information. “When attendinggomething, we do so in order to in
order to realize some intention,” Csikszentmihapd Rochberg-Halton contended
(p. 5). Social systems are built on these “streswf attention,” which are shared
among their members. Collectors make up one sustersy The goals of the group
shape the selves of those who make up the sydtegnatgued.

Of particular importance to this research is tieition that an object becomes
“charged” when we invest our psychic energy irSiich an investment comes with a
cost; we lose part of our ability “to experience thorld, to process information, to
pursue goals” (p. 8) when we invest energy in ajeaili'to the exclusion of other
possibilities.” Windsor (1994) argued that the eolbr’s perception of the world is at
once “fragmented” and “changeable.” We pursue ectisected series of objects that
are, when taken together, the keys to our happiriésghis state the attention is
drawn hither and thither between different objesftslesire without being nourished
by the underlying unity experienceable from withime noted (p. 49).

Baudrillard (1996) asserted that items in a callechave two functions: “to
be put to use and to be possessed.” Bal (1994)kied that what is actually at work
is a series of “confrontations” between “subjectagency informed by an attitude”
(p. 100). We can use objects, as discussed eatdielexert control over the real
world” (1994, p. 8). Compiling and owning the iteinsa collection suggests that we
wish to “assert” ourselves “as an autonomous tgtalitside the world.” Thus, there
is clear intent in the compilation of items. Oftexs Bal explained, the intent is to
convey the impression that our “past” is more tham sum of its parts (p. 99). We
want desperately to create a compelling story albowselves through these items,
argued Susan Pearce (quoted in Bal, p. 103).
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When an item no longer has a function, or use vatuéakes on a strictly
subjective status: it becomes part of a collecti@gudrillard, p. 86). All objects are
roughly the same. This is a problem for collecttiigy seek items for their collection
knowing there is a nearly endless string of itegfstb collect. The only satisfaction
comes from collecting more — the “hunt,” as coltestcall it. An item is not fully
realized until it is part of a collection. To remagmpowered, collectors must in
essence “reacquire” the items; the solidity of iteen — its history, the sentimental
narrative behind its acquisition — is left to “ditge in the presence of the newly
acquired weight of the characteristics the comnyoditares with other goods”
(Baudillard, 1996, p. 70). A Marxist might argueaththe use value of a collectible
disappears, leaving behind only its exchange valhe.item no longer has a core set
of traits; instead, it is removed from its conteagfined fluidly, according to the
desires of a collector. Susan Pearce would call‘fetishistic” collecting (quoted in
Windsor, p. 50). Pearce believed that one can afgfage in systematic collecting
(acquiring objects to create a collection with @aclideological flavor) and souvenir
collecting (acquiring objects because of theirigbib help us remember the past).

Clusters of collectors become “centers of accuradlanergy,” according to
Csikszentmihalyi and Rochberg-Halton (p. 35). Themg carried away by the
“essential force of the clan,” a force that giveerh their sense of purpose. They
differentiate themselves, rather than integratimgniselves and their passion,
threatening the links between the self and thet“pasposes of the environment,” as
Csikszentmihalyi and Rochberg-Halton contend. Thegsue control — and sustain
connectedness with the collecting community — tet €xpense of relatedness with
other purposes” (p. 39).

As suggested earlier, the psychology of collecimgelevant to the present
study because students receive a great deal ofrintn about applying for college
from a variety of sources: high school counseloddlege admissions professionals,
guidebooks, websites, and the news media. Muchisfibformation, it is argued
here, is rooted in an ideology that encouragespeis/e college students to treat the
application process — and, later, the act of attendollege, though this is beyond the
scope of this paper — as a series of discretedcéinas with the aim of acquiring and
possessing information, information whose only iss® ensure that the student will
go on to obtain a good job.

Exploring this assertion revolves around these ame$e questions: What
frames emerge from newspaper coverage of the eolipglication process? What is
the preferred reading of the application procesggested by these frames? Do
journalists suggest through these frames that puois@ college students treat
applying to college as an act of collecting?

Method

A frame analysis was performed in April 2007 oncdes about the college
application process that appeared in U.S. newspdmetiveen September 2006 and
March 2007. The newspapers whose work is includede study come from all parts
of the country, ensuring that the experiences ofadety of students, at least as
described by journalists, were explored. During thériod, the rush of students to
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apply to colleges and universities is at its mastefish. Students have typically
completed their on-campus visits, and have turhet attention to applications.

A series of Lexis-Nexis searches produced 36 adicArticles were included
in the analysis only if the college application whas focus of the story. This was
determined by examining the story headlines. If woed “application” appeared in
the headline, or the headline talked of the apftingprocess, the story was obtained
for analysis. Articles were read several timeshwiétailed notes taken on each one.
Frames emerged from repeated reading of the artrid notes.

Frame Analysis

Frames direct attention to certain aspects of ssreory. Some scholars argue
that frames even suggest to us how we should visterg — the “preferred reading”
of the facts. Noted sociologist Erving Goffman (49#vrote that a frame is a
“principle of organization which governs events t-least social ones — and our
subjective involvement in them” (p. 11). Frames @e@aus to “locate, perceive,
identify, and label a seemingly infinite numberaoincrete occurrences” (p. 21). We
use frames to make sense of the world around wsndlists create news frames to
help them “simplify, prioritize, and structure timarrative flow of events (Norris,
1995, p. 357). As Oscar Gandy (2001) explains, ésrfare used purposively to
direct attention and then to guide the processinigformation so that the preferred
reading of the facts come to dominate public urtdading” (p. 365).

Jamieson and Waldman (2002) contended that frames'the structures
underlying the depictions that the public readsreeand watches” (p. xii). Framing
takes place when journalists “select some aspdcts merceived reality and make
them more salient in a communicating text” (EntmB®93, p. 52). By attempting to
organize experiences for readers, journalists ‘llgghsome bits of information about
an item that is the subject of communication, thgrelevating them in salience” (p.
53). Bennett (2005) argued that journalists tenddeéploy “episodic” frames that
revolve around the personalization of events, nuften than “thematic” frames,
through which journalists can systematically explan issue, and explore its place in
a broader social or political context (pp. 213-21#hrough their reporting, Paul
D’Angelo claimed, journalists provide “interpretiygackages” of the positions of
parties who have a political investment in an isdneso doing, journalists “both
reflect and add” to what Gamson and Mogdiliani (@)98all the “issue culture” of a
topic.

The focus of the current study was the use by tepoof “keywords, stock
phrases, stereotyped images, sources of informadod sentences that provide
reinforcing clusters of facts or judgments” (Entmagm 52) about the college
application experience. The variety of sourcesedalbn by journalists to provide
perspective and expertise was also examined. Jaisnselect sources because they
are credible, and believe that even a longstanidarge has value because it contains
“a range of viewpoints that is potentially useftd’ our understanding of an issue
(D’Angelo, 2002, p. 877). One tendency in the wofkreporters stands out right
away: four of the stories analyzed for this paperemvritten by high school students
(Natividad, 2006, Altman, 2007, Glueck, 2007, Vdoct2007) who were mounting
their own efforts to gain admission to college. Amdependent college admission
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advisor” wrote two of the stories (Levy-Prewitt, @@, 2007b). In these instances,
journalists decided that first-person perspectidespite its attendant lack of
objectivity, was more valuable to readers than ahbje coverage of this issue.

Like many scholars who have performed frame analyBeAngelo (2002)
cautioned that a frame can limit our understanaihg subject or an issue, echoing
Entman (1991), who claims that the ideas contaimedrames can push out, or
marginalize, competing interpretations of evenWhfle framing does not eliminate
challenges to the dominant story line, it subvérer influence by diminishing their
salience” (p. 21). In his well-known bockhe Whole World is Watchingpodd Gitlin
(1980) argued that frames are “persistent pattefnsognition, organization, and
presentation, of selection, emphasis, and exclusiyn which symbol-handlers
routinely organize discourse, whether verbal ouafs (p. 7). Frames give shape to
what parts of a story are told, what parts are rgippominence, which sources are
used, what groups are marginalized through theirggal as deviant or illegitimate,
and what words are used to describe the partiastory.

Each of the frames that emerged from the analyisiteonews articles will
now be described in turn.

The Checklist

Many of the articles reviewed for this analysigalee around an unmistakable
checklistframe. With the help of guidance counselors, imtgent consultants, and
college admissions representatives, reporters dentipts of the elements students
must acquire or achieve if they have a reasonatgdeaation of getting into a desired
college or university. Journalists suggest thatlesttis have only begun to see these
achievements and experiences as a collector wodibsiaed item. Bal noted that we
see ourselves as a collector “when a series ofdzgptl purchases or gifts suddenly
become a meaningful sequence” (1994, p. 101).

Coverage suggests that this realization happensesoperhaps as early as
junior high school, for students than in the pd&stcellent grades in the hardest
possible courses, extracurricular activities, glayviletters of recommendation, a
compelling essay — students should now pursue tliteses with the zeal, or
“eagerness” (Bal, p. 102) of a collector endeaypiio enhance a collection. “It's
college application crunch time,” wrote JohnsonO@0 “Tests should be taken,
letters of recommendation written, transcripts e=ted, the decision between
attending an in-state v. out-of-state school made.”

High school juniors should first ask, “what ish&t colleges are looking for?”
(Vrieling, 2006) and then set off to find it. Stude are properly prepared only after
they have cobbled together the “perfect combinatafnthese elements. A personal
statement in which allows “the real you to shineotiyh” is also a key step;
journalists suggest it should be easy to sum ufs@ersonality and experiences in a
few hundred words. Even self-awareness is sometbitg collected, packaged, and
displayed. A high school counselor quoted by Aligea (2006) let readers know that
“students are forced to learn a lot about themselvieen they are filling out college
applications, answering questions, and writing ys8a
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Students are urged not to delay in completing thpplications (journalists
often include in their stories calendars with keadlines as a reminder to students),
in part to diffuse the tension that students serofeel during this time in their lives.
“You've got to prepare for your final crack at tBAT, decide whether it's worth the
gamble of applying early admission, put the finightouches on the applications — all
the while trying to snag the best grades in impvesslasses,” wrote Berman (2006,
p. 12). In the lead to an October 2006 article,eporter for theSeattle Post-
Intelligencerremarked that a local high school senior “has @& material for a
strong college application: a Washington Mutuaginship, good grades, and a spot
on the varsity baseball team” (Nyhan, 2006, p. B1).

Students should gain meaningful experience in adetracurricular activities
rather than try to pad their resume with a lisaofivities in which they have limited
involvement, suggest reporters. Glueck (2006) gu@te admissions representative
from Boston College as saying, “We want studentdbéopassionate about their
activities, and we want to see a willingness tdofel through on them.” Go the
proverbial extra mile, suggests Stevenson (2006A7). by fashioning your own
extracurricular activities. “Colleges are lookirgy Belf-starters,” he writes. But in the
previous story, written by a junior at a Kansasy@itea high school junior, another
admissions rep reminds students that even a coepsete list of these activities is
less important “than a good transcript.”

And even when an admissions representative or ttanswrges students to
“be themselves” or to find a subject for which tHfegl genuine passion, journalists
still frame these comments as containing just arodiement that a student must
feverishly try to collect in the allotted time. “d&ges want something original and
they want you to be you,” Hill (2006, p. D1) wroie the Tulsa World A truly
creative extracurricular project or an essay baseda compelling or extremely
emotional personal experience is of the same \adugtrong SAT scores or a gushing
recommendation from a former teacher. “It is hardiie student told Alijentera
(2006) about her quest to find the right experieanewhich to base her personal
essay, “getting to the word count and it is diffido find the right experience.” Any
experience, so long as it has the characterisiiegyig after by an admissions
representative, will do, journalists suggest.

Recall Windsor’s contention that the attention afadlector totally immersed
in the pursuit of an object is “drawn hither andfhér between different objects of
desire without being nourished by the underlyingyuaxperienceable from within”
(p- 49). At this stage of the process, it doesmatter so much which college one
wants to attend, journalists write, so long as shedent collects an advantageous
array of grades and activities, and spreads hieepadmissions net widely, and over
the “right” schools — those schools imbued by ttoflecting community with such
overwhelming significance.

The same would hold true for students, noted Sthewho waited until they
learned whether they were granted early admissiosend out another round of
applications. Students interviewed by Schevitz sstgd that while procrastination
was one cause for the delay, students also stidl ta manage school and
extracurricular activities — or, in the terms enneggfrom our discussion, ensure that
their collection continued to be enticingly packdge
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Panic

Journalists convey the impression that the apphicaprocess is extremely
stressful by deploying panic frame. The phrase “crunch time” is a favorite lodge
reporters. This approach suggests an image of ctotte visiting flea markets,
attending auctions, and using online websites &Bay, all to track down their
supposed treasures. “Stressed out” (Stevenson, 20067) students sag under the
“increasingly feverish pressure” to complete thaplications and gain entry into at
least one or two of the hallowed institutions oaitiwish lists” (Pope, 2006). One
student told Tuinstra (2006) that he was “bafflég’the process. Journalists suggest
that students, especially those who put off comgiltheir materials, will spend
sizable chunks of time — time otherwise spent eangyor enduring, holidays with
family, on vacation, or just hanging around — freaity trying to catch up while at the
same time managing the workload from their clasSdse clock is ticking,” wrote a
reporter for theSouth Florida Sun-Sentinglohnson, 2006).

A high school senior from Florida “sat at the congpuyping furiously” as his
mother and sister decorated their home for Christ{&anchez, 2006, p. BS1). For
high school seniors, suggested Fabiano (2006)jcapipin deadlines hang over their
heads “like a dark cloud,” as if their hopes wil permanently dashed, and their lives
ruined, if these deadlines are not met. Hill sées $cene faced, she suggests, by
numerous college students across the country: filignight. Empty Red Bull cans
cover every inch of the floor, and you are sittingront of your computer, watching
the computer blink.”

Several journalists heightened the tension by dhgoto write “staccato”
leads for their stories. In a staccato lead, ttoEdour words, short phrases, or
sentences are strung together that produce a ablice rhythm
(www.ewritersplace.coin Later paragraphs in the story contextualize gtrang of
thoughts for the reader. For example, Pope (2006jew“SAT tutors. High-priced
essay coaches. Over-the-top parents who makeisglectollege feel like a matter of
life and death.” He suggests that this urgencyeis fhore by parents in certain
admissions “hot spots” in the northeastern andevedtnited States.

Glueck’s (2006) approach was a bit more sanguiiverp; it's that time of
year again — time for seniors to sweat over obsessay questions, time for juniors to
fret over the PSAT, time for college fairs and eg# applications.” Most often,
however, the tone of coverage is far more forelmpd high school senior writing
for a California newspaper referred to the admissiprocess as a “jungle,” which
tests a student’s ability to navigate its “murkytera.” An article in the Chattanooga
Times Free Press (Natvidad, 2006, p. E1) descrthedtypical senior year as a
“labyrinth of dates and deadlines.”

Like college admissions representatives, jourrsateshd to reduce high school
to a mad dash to collect the experiences needédthpcess the colleges of their
choice. Eric Stern of the Sacramento Bee begancamb@r 2006 story with a staccato
lead that conveys a clear sense of the tensionbfeligh school juniors as they
struggle to complete their applications:
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Mailboxes stuffed with glossy college brochure® ltredit card applications.
The jockeying and jeering over the latddtS. New and World Report
rankings. Cafeteria lunch tables turned into infation booths at college fairs.
The last-chance retaking of SATs. (p. B1).

Stern suggests that this period for high schodlestts is one of “panic and
uncertainty.” He quotes a college-bound high sclseslior who has applied to three
vy League schools: “All the pain and suffering...eithing comes down to this”
(Stern, 2006). Not only are students “clamoring”tlee few available spots in a class;
Stern conveys the impression that university adomss officials are themselves
engaged in collecting suitable students. They warknow why a student wants to
attend. “Let us feel like you're writing to us,” admissions representative said
(Woodward, 2006). “That really helps make a case.”

A 17-year-old student told Woodward (2006) thahkimg about applying “is

a little overwhelming.” Navas (2006, p. 16), wrgim The Oregoniansuggested that
students “roll out the coffee, eyedrops and Witd:Quorder to properly prepare for
the “long nights in the next two months during psakson” for applications. Panic is
also clearly felt by parents. Reporters often sagdjeat parents bring the panic on
themselves by not acting soon enough to properbkamge their child. Stephanie
Dunnewind of theSeattle Time$2006) practically shouted in her lead, “It's sanio
year, and your child can't tick off a list of priggbus awards and leadership activities
to fill out his/her college application? Start paking!”

Dunnewind eased off in the following paragraph, thén informed parents
that, according to the college admissions guideat (they are urged to buy), they
were either irresponsibly uninvolved in the adnussi process, or overprotective,
“lacking confidence in your child’s abilities.” Tharoper role, say experts quoted in
her story, is that of “travel agent.” Parents mae toute to admission, then let the
child go — but only if the parent buys the bookttballs for this approach. But don't
allow too much time pass before your son or daugtdasults the map. “All summer,
| was like, 'l have to start someday,' " a highagdlsenior told Woodward. "It's kind
of daunting. Slowly and in baby steps, | worked mwgy up to it.” Not the
recommended course, according to admissions dfficiaive right in and the sooner
the better” in order to maximize the student’'s demnof being admitted to the college
of their choice.

Even the ubiquitous college fair is often the scérepanicked parents and
overwhelmed students to act out part of this drajmasnalists note. “Parking was
chaotic, with visitors crowding cars onto the sdtawns and in no-parking lanes
to create spots,” Gordon wrote for tihNew York TimesJournalists suggest they
should be more prepared for the experience — theyld become, as thBoston
Globe suggested in an editorial, “educated and savvy wuoess” (“Blinded By,”
2006).

The Hunt
The “travel agent” role identified by Dunnewindadskey element in thbunt

frame that emerges from coverage of the applicgitfoness. Parents and students fan
out across the country, in hopes of collectingaaitinformation and crucial face-to-
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face contacts at a college fair or during a campss. Journalists emphasize that
these journeys are vital to securing a slot atalgmllege.

Just as peripatetic are the admissions represergatvho staff admissions
fairs and application events. It may be helpfuthimk of admissions representatives
as appraisers. They travel from place to placemating the value of college
applicants to the universities, which then, in asse collect the students who will
yield a well-rounded, accomplished student bodyBdston Globeeditorial (2006)
suggested that tuition increases, in the end, brihg universities more “collectible”
(my use of the word) students thanks to the witiegs of well-heeled (and not so
well-heeled) parents to foot the increased billmAgkions representatives exude as
much zeal as students, constantly keeping trackheir progress. Frey (2006)
reported a warning from the University of Washingto students that they should
continue to get good grades, even during senior. Vet as a collector monitors the
market for an item, “UW checks students’ final graénd confirms their course work
by reviewing their high school transcripts” (p. B1)

Like parents and students, admissions represeegathake up a “center for
accumulated energy” whose task is to collect tmal kof applicants most desired by
their university. “I travel from one end of the tetdo the other,” said a representative
of the College Foundation of North Carolina, whal last attended an online college
application event. Ensuring that more than 100esitsl successfully completed their
applications was worth the travel, and the at tictesotic interaction with them, she
said (Abernethy, 2006). A journalist described t@os: “Seven seniors huddled
together comparing an impressive list of colledes/d applied to,” he wrote in the
article’s lead. School officials and admissions risrlors “descended” on their high
school to field questions. But the chaos is wottlsuggested Abernethy. The “end-
product — more than 100 students with multiple gl applications completed — had
administrators and admissions counselors heraldirghance in Greene County’s
mindset,” he wrote.

What's troubling is the treatment of the studentaasommodity to be
collected. A college consultant told Pope (2006 tiniversities have become quite
skilled at “going out and shaking the trees arotirel country.” When a top school
“goes to your city and has a dog and pony show, dbas rustle up interest among
the sophisticated students,” he said.

Universities have simplified the hunt — and extehtteeir reach — by creating
an array of online application tools. “Web-savvgrie are downloading applications,
sending messages to admissions staff and takitgal/izampus tours — all to ease the
load of paperwork, deadlines, and time investmewtdte Hsuan (2006, p. 12).
Bringing these tools to bear on the applicationcpss is reminiscent of how the
process of collecting was forever changed by thesiaidof eBay — without the actual
auction, of course. At Ramapo College, writes Rabig2006), admissions counselors
hold “Immediate Decision Days,” where students caubmit applications,
participate in an on-site admissions interview, amtkive a decision — all within a
few hours.” This streamlined approach calls to miradching the popular PBS series
Antigues Roadshow — bring your child and get anthmspot appraisal from our
experts.
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Journalists tell of parents and students wandedugfully, but sometimes
confusedly, from one college fair to another, savhevhich are very well attended
and include admissions representatives from topash Stern conveyed a sense of
“the hunt” by describing parents “swarming” to teesvents. Stern described one
parent’s incredulous reaction to the more than B88&ths set up at a college fair in
California. “There was nothing like this when Stesen decided to go to California
State University, Hayward. His daughter, a juniorGranite Bay High School,
already is immersed in a search for the best callegtern wrote.

Very late in his article, Stern quotes a parent sehohildren looked beyond
the vy League and found happiness at smaller $sHmopursuing courses of study
in which they were truly interested. Still, the fed parents overtakes their desire to
help their children find their true passion. “Irikiparents are still in true panic mode
right now,” the parent told Stern. More than anfilestgroup whose behavior was
dissected by these reporters, parents seem teelbmdbt consumed by the “essential
force of the clan” described by Csikszentmihalyd aRochberg-Halton. Said one
admissions consultant to Berman (2006, p. 12): “paeents are crazy and they are
making each other crazier and crazier, investingenamd more money and time into
their child’s chances of gaining acceptance topactlege. Each year | think it can’t
get any worse, but it does.” Journalists tend tobatte the craziness to a desire for
status. For many parents, writes, Pope (2006),hi&d at a big-named school is
especially valuable social currency.” It seemsaaable to argue that parents are just
as often act unselfishly as they help their chiidre

Parents urge their children to view every expereas a possible stepping-
stone to getting into a better college. In shdvgyturge their children to embark on
hunts of their own. “Summer is your child’s chartoewin the edge,” the author of a
how-to admissions guide told Dunnewind (2006). “Ddiwe should provide
constructive fun.” In an earlier paragraph, thehautnoted that families seeking to
send one of their own to college are “less conakiaigout independence and more
focused on family collaboration as a way to beatdbmpetition.” In short, they urge
parents to turn their families into the “centersastumulated energy” described by
Csikszentmihalyi and Rochberg-Halton (p. 35). Tearsh — the “hunt” as described
by several students quoted in these articles —s¢emive parents a skewed sense of
purpose. But the investment of energy detaileddporters comes at an unexplored
cost: damaging the student’s desire to simply égpee the world.

Dunnewind interviewed the authors of a book whdtssue with creating an
environment for students filled with “spiraling geaire and angst.” But in order to
partake of this wisdom, readers of the article wWdwdve to go out and buy the book —
add it to their collection of admissions-relatedi@nials. The article concluded with a
list of suggested behaviors for parents who dordhtmo cross the line separating
“I'm a supportive parent” from “we’ll do anythin@tget in.”

Often, suggest journalists, students who procrasin- who aren't for the
moment defined by the destination of their appiaa — must reengage, even if it
means giving up time that they could spend doingguedly more enjoyable things.
Schevitz (2006) led an article with a descriptidnamyging students who would be
“holed up” during their holiday breaks because thHegdn't mailed out their
applications. Some would certainly be “taking aldagtops on ski trips” in order to
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correct the problem. One parent’'s hunt took headtght from Los Angeles from
Oakland to make sure that she submitted her datslagplication on time. She was
greeted at the admissions department by a pilpmfcations.

Packaging

Journalists suggest that students eyeing colleheslid properlypackage
themselves. A collection must, after all, be prtpend engagingly displayed.
“We're looking for the total package,” said a Navéstern University official
(Glueck, 2006). This frame differs slightly frometbhecklistframe discussed earlier
in that the focus is on how students promote thémasaising the items they have so
feverishly collected. As with all of the behaviodiscussed in this paper, the
significance of attractive packing should starh gbung age.

Fabiano’s (2006) description of Eric, a New Jersgh school senior, seems
taken right from an online dating service: he “hesma mean shot-put, plays in the
marching band, and is active in student governrhekiid his platform during a
recent run for student government? “I'm an everyday,” he told Fabiano. Eric
joined 40 other high school seniors at Ramapo Gelte“Immediate Decision Day.”
Joanna claimed that she “nailed” her interview vatRamapo official. An essential
element of a successful package, stress journaisstseing yourself — or at least
convincing an admissions official that you beligx@ can be yourself at his or her
university.

Eric’s personal essay was fairly standard, Fabsamggested. He wrote about
the struggle to lose weight in order to recaptusehealth, and his effort to keep the
weight off. But in the interview, he revealed t®Ramapo official that he really wants
to “open his own pudding shop.” He cited a genémek of pudding shops in our
cities and towns. “But keep it on the down-low,"iEreportedly told the beguiled
official. Reading Fabiano’s story, and others likereveals a distincAmerican Idol
flavor. “Let the competition begin,” wrote Nava)(, p. 16).

To create a compelling package, according to jdistsanow usually requires
parents to spend exorbitant sums of money to mesas what seems to be a growing
number of independent admissions counselors, tutarsl coaches. A tutor
interviewed by Berman (2006) confirmed the impoctanf this relatively new tactic.
“I'd say that on average, at least 60 percent ef tigh school students in private
school have some kind of tutor,” the former markgtexecutive said. A doctoral
candidate reported being inundated with requesim fparents for assistance. “I
actually can’t keep up with demand,” the doctoeatdidate told Berman. The parent
of an eighth-grader wanted the candidate’s helpaieg for the SAT's. “I giggled
and told her that for the grand ‘ol rate of $1,@00hour | could begin working with
her daughter next week. | was kidding. She wasn't.”

Stevenson (2006) continued the dating service théeiaeery application
should have a consistent message. Emphasize actisti persona.” He concluded:
“give readers a unique tagline to remember you Hityi$ as if students are being
asked to compile copy for a Sotheby’s auction buoehAdmissions officials place
little emphasis on what students actually learmeochf or how they were impacted by,
the experiences in their applications. Subheadirsgsl in a story by Emerson (2006)
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included, “Quality over Quantity”; “It's Not Who YloKnow”; and “Don’t Be Cute.”
A student interviewed by Churnin (2006) offered iéam packaging advice: “Pace
yourself,” “specialize,” and “save money.” This p&’ approach embraced by
journalists supports the claim by Csikszentmihalydl Rochberg-Halton (1981, p. 8)
that the aggressive pursuit of objects damagesllity to “experience the world, to
process information, to pursue goals.” The expegeaf high school juniors and
seniors is reduced to collecting attractive expexds — not enjoying them — and
cobbling them together into a compelling packageeyTinvest all of this energy,
Windsor suggests, “to the exclusion of other poks#ds” (p. 49). Through these
frames, journalists and the experts they consgie students to focus solely on how
their experiences will make them more attractiveutdversities acting clearly as
collectors.

Journalists also instruct students not to see tiveis, now and in the future,
as integrated wholes, but as a series of “fragndéraed “changeable” events, as
Windsor suggests (p. 49). Worrying incessantly abthe perfect blend” (Churnin,
2006) of experiences prevents students from tre&rding anything from them, or
pursuing a path in life that enables them to seeuthity in the experiences. A few
educators do, however, seem to regret subjectigsts to this much stress so soon.
One guidance counselor, interviewed by Hill (20@6,B1), said he wanted his
students to “freely explore their possibilities watit feeling any more anxious than is
absolutely necessary.” His fervent hope is thagytlnjoy their senior year, college,
and the rest of their lives.” Such a sentimenais tin the coverage explored here.

Conclusions

All of the parties involved in the college admissaqrocess are collectors, at
least as described the journalists whose workasyaad here. The collecting mindset
must be adopted if students and parents are toeaffemitively with the heightened
sense of urgency advanced in these frames. Paregtedless of income level, are
urged to buy the correct books, visit the requisitenber of fairs, and to think of their
son or daughter’s college experience as just onee rpigce of social currency that
they can place on their own “shelf.” Once only seeareas where the better schools
are located, the “admissions anxiety” (Pope, 20@8¥ grips parents in all parts of
the country — “regions that had been relativelyltehed from such pressure.”
Students from poorer families can take advantage @nge of workshops (Nyhan,
2006, p. B1) and use new online tools to ensurethiey can be part of the process —
and experience the pressure along with their wiealttassmates.

Students are persuaded that they must begin tbléctng early, as early as
junior high school. They must set out to zealousijlect the “right” achievements
and experiences — those that will coalesce intackame attractive to their desired
college destinations. The experience consumes thamely do journalists talk about
life beyond the application process. The valuerokaperience is measured by how
much it can enhance the package so assiduouslyrectesl by parents and students.
Journalists suggest that these experiences areuglhly the same, in terms of what
they contribute to the student’s chances of gairdmission. The meaning of the
events, the history behind them, “dissolves,” asid#lard would suggest, as the
importance of the event to the overall package imesoclear.



International Journal of Progressive Educationuvitd 5 Number 1, 2009 19
© 2009 INASED

College recruiters and admissions counselors colerthy students for their
institutions. They travel just as much as paremid students do, like collectors in
search of the next great flea market or tag sdleyhave set the market conditions,
and now seek to capitalize. They too have creatednapelling story about their
institutions, based on their arrangement of attebuand experiences purportedly
desired by parents and students. All three grobpsvsall of the signs of being the
“centers of accumulated energy” described by Csiksnihalyi and Rochberg-
Halton. The checkilist, panic, hunt, and packagmgies seen in the work of reporters
suggest that the experiences (for the studenfeynmation (for the parents), and the
students themselves (for the admissions represaggptre, like objects sought by a
collector, “charged” by the amount of energy ineesty these groups in their
searches. They are swept away by the “essentiz fafrthe clan.”

As with any frames, competing impressions of thdlege application
experience are not made available to the reademoke nuanced view of the
application experience does not appear in theseestdBy relying on these frames,
reporters do not expose readers to the fullestilfessange of experiences and
information. Their work encourages a limited untemgding of what happens during
this time in a student’s life. Certainly there mibst college students out there for
whom the application experience is less than atiranltra-competitive nightmare.
Certainly there must be parents who do not obselysibuy guide books,
meticulously plan trips to a laundry list of coleefpirs, and seek the “right” college
for their child only so they can affix a universgtybumper sticker to their cars.
Journalists have chosen not to write extensivebuathese parents, opting instead to
sustain an ideology that suggests this segmetmteofdllege application is filled with
angst and panic for, and tinged by the avaricalboncerned.

Communication researchers should explore news mealarage of other
stops on the college journey to determine if theology is sustained by journalists as
students navigate the college experience.

It is also hoped that this research will cause atius, admissions officers,
and parents to reexamine the admissions processednode the amount of pressure
placed on students as they file their applicatidngood start would be to discontinue
the practice (engaged in by all three groups) inteteenagers that selecting the
“right” college will solely determine their futursuccess. Obtaining a degree from
nearly any accredited institution is often enoughsécure employment or set the
student on the path to achieving his or her gdassening the influence of business
leaders on the development and direction of collegeicula — undertaken so that
their businesses will be populated by a theordyicgaéxhaustible supply of properly
trained individuals — would go a long way towardusting the perception of students
that college is far more than a bridge to a jokachers at all levels can assist in this
endeavor by discouraging their charges from rafgrto their time in school as a
“career” in and of itself.

Students should also be given the space to eng@y ¢tasses and a narrowed
range of extracurricular activities, rather thamngeencouraged to accumulate — or
“collect” — these activities solely to augment theipplications. The student
“packaged” by parents and high school teachers amohselors and “hunted” by
admissions officers often only vaguely resemblesstiudent who arrives on a college
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campus, such is the degree of packaging that ochuisg the admissions process.
As hackneyed as it might sound, students shouleinteuraged to pursue courses of
study for which they have, or believe they will dp, a passion. Application
materials, particularly their essays, should refldds passion, and be true to the
student’s identity, not follow a predetermined gtras was the case with the son of a
friend who asked the author to review his applaratssay before submitting it to the
large private college in Pennsylvania which he rettends after a frantic tour of
universities and the compilation of a startlingbng list of schools to which he
considered applying.

The essay was replete with references to how hardtudent worked, and the
obstacles he had overcome during high school vealy predictable. The author
urged the young man to consider rewriting the edsapetter reflect the witty,
intelligent, well rounded person he had becomel theim about a defining moment
or describe a significant mistake, the author sstgge The young man gratefully
thanked the author for his advice, but went onetose and submit the “hard work”
essay expected by his parents — and the univedityssions office.

If nothing else comes of this research, the auttoges that students will be
encouraged to see the application process as ddinzeroing in on a passion rather
than meeting the expectations of sets of indivisua@ho are engaged in their own
forms of “collecting.”
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Media and Teaching about the Middle East

Khodadad Kaviani *
Central Washington University

Abstract

This qualitative study was conducted in 2006-200d faund that teachers relied on a
variety of readily available media to stay informalgout the Middle East and used

some of them in their teaching. Teachers triedxgagn to their students that every

Middle Eastern Muslim is not a terrorist and Iragsawnot behind the 9/11 terrorist

attacks. The guiding questions were: (1) What heesburces of news that teachers
use to teach about the Middle East? (2) How dohracuse the media to teach about
the Middle East in the post 9/11 schools? Semetired interviews were used to

gather data and teachers’ instructional plans wexamined. The Uses and

Gratification theory provided the conceptual framekvand data were analyzed using
the grounded theory.

* Khodadad (Khodi) Kavianiis an assistant professor of education at Central
Washington University. His research interests ideldlemocratic education, Middle
Eastern politics, and media studies. He has writtertheocratic education in the
Islamic Republic of Iran, the influences of tectowy on political socialization, and
influences on teachers’ issue-selection. He has pl®duced two cultural CDs
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Introduction

The purpose of this paper is to present the infleeof media on what and
how high school social studies teachers teach aheuMiddle East, a region that is
constantly featured in the news. Despite all tHe &bout the importance of the
Middle East, people and politics of that region agma mystery to most Americans.
Social studies teachers find themselves at thdréoreof introducing the Middle East
to their students and try to contextualize theastreof violent reports from lIraq,
Afghanistan, and Palestine.

In order to gain an initial understanding of théersection of media and the
Middle East in social studies classrooms, a qualéastudy was conducted in 2006-
2007 that included ten high school social studeeglters in Washington State. Data
were collected through semi-structured interviewd analyzed using the grounded
theory approach. This study deployed the uses eaatdfigation theory to understand
what and why teachers used media materials in lgssons.

Uses and Gratification Theory

A primary purpose of this study has been to inges#i teachers’ use of
information from television, radio, newspapersginet, and other sources for their
own use and find out the reasons for incorporasimge portions of what they learn
into their lessons about the Middle East. It is am@nt to acknowledge that before
these adults chose to become teachers, they wersurmers of news and had
developed certain dispositions toward certain ssraf information. The uses and
gratification theory (U&G) has been used by manyiao scientists to study
newspaper, radio, television, and internet use &égyple (Owen, 1991; Ruggiero,
2000; Chatman, 1991; Alrajehi, 2003). This theomswopular with scientists who
studied early voting behavior. According to Owef91) “It grew out of analyses of
readership and viewership conducted during the 493040s, and 1950s” (P. 3).
Therefore, it is an appropriate theory that canapelied to teachers’ curriculum
decisions, because U&G is situated in a social eednand is “concerned with
explanations of the antecedents and consequencasda@nce use of the media and
media content” (Dobos, 1992, p. 29). According lds ttheory, media use is “a
rational, goal oriented activity” (Liebes, 2003,48). In this paper, media and mass
media are assumed to be synonymous. In the realmass communication and
entertainment, mass media includes an array oftutisns that are involved in
producing films, television and radio programs, amges and newspapers, in
addition to things like emails, and internet thawdé become popular today. When
U&G is applied to social studies teachers’ curticnl decisions, it assumes that
teachers make rational decisions when choosing whaeach from the range of
information available to them.

U&G has five basic assumptions. First, the audigica@ssumed to be goal
directed” and active (Katz et al., 1974, p. 21)tHa context of teachers’ media use,
this means that teachers decide what sources ofniation to tap into, what
magazines to read, and so on. Second, the ingiativuse a medium like television
for information or entertainment lies with the aemte member. In other words,
teachers use television and not the other way drolimrd, “The media compete with
other sources of need satisfaction” (p. 22). Thell®f media consumption varies
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with the range of needs individuals have. For eXamgpme teachers may watch two
hours of television news per day while others majci only two hours per week.

Fourth, people are capable of expressing themselmdssaying what they want in

specific situations. For example, Brandon, onehefteachers in this study, read the
online British publicationThe Independerdnd looked for articles about the Middle
East politics that were written by Robert Fisk.tlif“Value judgments about the

cultural significance of mass communication shobdd suspended while audience
orientations are explored on their own terms” (Kettal., p. 22). Thus, U&G can be

useful in explaining people’s behavior in a variefysituations, including teachers,

when they make curriculum decisions.

There are several empirical studies that havezedliU&G (Greenberg, 1974;
Brown et al., 1974; Kline et al., 1974; McLoed ddecker, 1974). Some researchers
have argued that because this theory relies uptividuals’ self reporting, such data
are suspect, because people cannot be trustedctoately identify “their own
feelings and behavior” (Infante et al., 2003, p22&eeping this criticism in mind,
we still can learn a lot about teachers’ media ars@ their rationales for consuming
certain news.

Media has shown to have a powerful influence omdmviduals. Starr (2004)
argues that World War | served as a turning peirtiighlighting the importance of
control over “communications circuits” as code-nmakiand code-breaking became
increasingly more complicated (p. 222). Starr asgtieat during this period “Mass
propaganda, while hardly new, developed into arfare substantial enterprise, aimed
at mobilizing a state’s own citizens, demoralizthg enemy, and swaying the public
in neutral countries” (p. 222). By World War I, Hwood giants of Disney and
Warner Bros. were producing propaganda films fer war effort.Cartoons Go To
War is the name of one such films that features aitato ducks, and a host of
other characters showing how people can help theeff@rt (Baker, 1995).

Today, Hollywood and television are much more ssiptated in the way they
craft and present their movies and news programsk $haheen’s book and his
movie by the same namieeel Bad Arabs: How Hollywood Vilifies a Peopl®vides
a powerful example of this phenomenon. The Hollysvgwoduced movie800 is
another powerful example of such Vvilification thi@rgets Iranians. The Iranian
American community and the Iranian Parliament @ta@ strongly about this gross
misrepresentation of history (Farrokh, 2007an expects UNESCO to condemn
measures distorting its histqr2007; Sarmast, 200fanian-Americans Rally against
movie 300 in New YorR007).
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Figure 1: Iranian Americans during the Norooz Parade in New York City,
March 25, 2007. This photo was published in Payvand.com.
Copyright Holder: NetNative.com, Reprinted with Permission.

(Source: http://www.payvand.com/news/07/mar/1311.5tml

In one of my classroom visits, one of the teaclernhis study (Mindy) told
me that over half of her students had seen thisienand liked it. Clearly, the
influence of this movie on young minds is more pdulethan a few paragraphs that
students may find in their textbooks about the emtciran. The political backdrop is
worthy of note. There has been a continued absehclrect diplomatic relations
between Iran and the United States since 1979., i®oBush Administration claims
that Iran is building a nuclear bomb (Tremblay, 200Mr. Bush’s rhetoric about
“World War 1lI” if Iran possesses the necessary Wlenlge to produce nuclear
weapons is another indication of the seriousnesBi®folitical dilemma in the U.S.-
Iran relations (President Bush threatens World Whr 2007). Continued U.S.
sanctions on Iran point to a hostile attitude tavan old ally that is not benefiting
either sides (Parsi, 2007).

Focusing on how the news media behaved during tst §-11 terrorist
attacks, Domke (2004) argues that the media di¢inatenge President Bush’s “War
on Terror” rhetoric as his Administration carefullyafted a moral argument that
reflected the conservative religious views. Otheh® have studied media present a
similar argument (Massing, 2005). Domke believeat tthe news media play a
“crucial role...in the everyday process of shapinggle’s perceptions of reality”
(2004, 183). We can see that other actors likddtrerist sympathizers and extremist
groups are producing their own videos and broadaasiem on various websites or
getting exposure through television stations Welazeera(Nasrawi, 2006; Worth,
2008). In other words, the monopoly of defining w8 has been broken and “news”
has become more competitive and controversial.

Television and internet as visual mediums are Iglggowerful and influential
tools for mass communication and propaganda pusp{¥eLuhan, 1994; Carey,
1992). Management of news is a fact of politici, las documented by release of the
recent video-tape of Saddam’s execution. The affieersion that | watched on CNN
Headline News was shown several times and it wastsit ended at the point where
the noose was placed around Saddam’s neck. Howireeunauthorized version had
sound and provided more details of the executiam{B, 2007). Another example is
the controversy over the detention of 15 Britistrimes and sailors by Iran in March
2007 (UK sailors detained 0.5 km inside Iranianessit embassy confirms, 2007).
Iran claimed that the British forces violated l@misovereignty by entering into
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Iranian waters and the British argued that theyewaperating in the Iraqgi side of
Arvand Rud. The news conferences that were stagdibth the Iranian and British
regimes indicate the importance of managing thesn@anja, 2007). These examples
confirm O’Heffernan’s (1993) argument that mediasdhaaccelerated the pace of
international politics today and politicians aredan increasing pressure to quickly
respond to issues.

Today’s teachers are also under pressure to artheigrstudents’ questions
about the fast-paced developing stories that qrerted in the news (Kaviani, 2006).
The reality of teaching environment is such thatteers have limited time to surf the
net for up-to-date information about the Iraq whg Israeli-Palestinian conflict, and
other issues related to the Middle East. Nonethelaany teachers try to expose their
students to competing viewpoints on multitude cfuess. For example, Risinger
(2006) recommends teachers to visit the web sgecasted with the Islamic Republic
of Iran and warns the reader that the web site'isily anti-U.S. site” where teachers
can read and listen “to the reasoning of why Inaoutd be able to design and build
nuclear power plants” (p. 36). Having this type aicess to information allows
teachers to do away with outdated textbooks wheaortes to teaching about today’s
Middle East. In addition, there are internet-basstio sources that teachers can use
to identify and hear competing viewpoints on impatt historical, political,
ecological, social, and economical issues.

As for the influence of television in society, Gat(2005) considers it to be so
powerful that our sense of free will gets overwhedinHe believes that even if social
studies were to be eliminated from school currioyltAmerican children would
continue to receive social studies lessons thraghghmass media. He acknowledges
the complex role of media in our society and itfluence on social studies
curriculum. The tragic death of Sergio Pelico, ayg@r-old boy who died by hanging
himself from a bunk bed was attributed to him mikmg the execution of Saddam
Hussein (Rendon, 2007). This tragic and unusualidriiby a fifth grader illustrates
the power and influence of media on young people.

In light of the examples provided, it is necessaoy acknowledge the
susceptibility of individuals to news and call #origorous media literacy curriculum.
The perspectives that news present and the valagsadvance are not neutral. When
people choose to be informed, they become vulnerabl influences that may
reinforce or challenge their thinking. Teachers ahadents are not immune from
media’s influences (Otto, 2005). Classroom disarssithat are about a given
headline news is a manifestation of media’s agesatiiag power. How teachers use
such information is worthy of investigation. Nebet us review the sampling and data
sources before discussing the findings.

Rationale for the Selection of Teachers

The theoretical sampling intended to maximize opputies to compare
events while looking for similarities among thentrésiss and Corbin, 1998). For this
study, | chose a sample of ten secondary publiodcsocial studies teachers who
taught about the Middle East in their Contempokiyrld Problems, U.S. History, or
World History classes and some of them had additidraining about the Middle
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East, too. Pseudonyms are used to protect theitidendf these teachers (see Table
1).

Tablel
Social Studies Teachers Interviewed for This Study

Teachers Basic Background Information

Bob 38-years old, male, White, with a BA in sociologydaVviA in education. Bob
teaches@grade in an urban high school and has 7 yeamaching experience.

Amber 53-years old, female, White, MA in internationaldies. Amber teaches U.S. and
World History classes in an urban high schoal has 19 years of teaching
experience. She has extra training on Middld.Eas

Mindy 36-years old, female, White, MA in education. Mindaches Contemporary
World Problems in a rural high school. She Hagdars of teaching experience
and has extra training on Middle East.

Laura 28-years old, White, female, MA in Education, hageérs of teaching experience
in a rural school. Laura teaches senior clast€dobal Studies and American
Studies.

Brandon 42-years old, White, male, MA in education, hasfirg of teaching experience

and teaches in an urban alternative high scilBrahdon teaches Contemporary
World History to seniors.

John 43 years old, White, male, MA in education, hagtdador 9 years, and teaches
Contemporary World Problems and geography iarban high school.

Fred 40 years old, White, male, BA in geography ecosystand almost done with his
MA degree in education. Fred has been teachin§ fiears and teaches history
classes in a rural school district.

Larry 37 years old, White, male, BA in history and polifiscience, has been teaching
history in a private Catholic school in an urlsghool. He has extra training on
Middle East.

Sherry 42 years old, African American, female, &a&A in history and French, and

almost done with her MA degree in Education. &aehes 9 grade World
History and 12 Grade US Government. She teaches in an urbarshigiol.

Rose 37 years old, White, female, teach&sadid 18' grade World History and US
government courses. She has a BA in InterndtBnalies with a focus on
foreign policy, peace, and diplomacy. She hasafs of teaching experience in
an urban school.

Data sources came primarily from audio-recorded taawaiscribed interviews
and teachers’ instructional materials. Groundedrheand constant comparative
method were used to analyze the data (Glaser amdisSt 1999). The conceptual
framework of needs and gratification theory rarotigh the entire analytical portion
of the study. According to the grounded theory radfhdifferences and similarities
among the participants in sample selection can leadhe discovery of new
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categories. A more diverse sample of teachers Wwasen based on the location of
schools (urban, rural), their training about thedte East, and their differences in
socio-economic backgrounds. On the other handpbysing on the similarities, the
differences among teachers were minimized whenoseheachers based on their
content area (Middle East) that they taught. Sirtiéss in teachers’ responses to a set
of questions verified the existence of particulategories that could be supported by
the data. It was through the similarities thati@hitategories were generated and my
findings illustrate the result of that procegsgext, let me illustrate the process of data
analysis.

The first teacher interview was with Laura and imed questionnaire, think-
aloud task, and additional questions about teaghelé and related issues. | began to
code and analyze the transcribed data from thi®aedorded interview. Laura came
from a conservative Republican family and saw Herae a “democrat.” She
explained how little her students knew about theldié East and what they often
knew were mostly inaccurate negative informatidme Said:

So they come to class with this image of the Mid8#st being completely
poverty-stricken and everybody lives in sand huig all of these people are
planning attacks on the U.S. and that's their, amehen they think Middle
East if | could get into their heads | think that® vision that they would
have, not the wonderful parts about it.

This was an important piece of data that was disfiom what she had talked
about before. Therefore, | coded this piece of dataStudents Closed-Minded” and
put them under the category of “Challenges Teackare.” Consistent with the
constant comparative method, everything in the tewas similar to this piece of
information was coded accordingly and grouped toget

As | moved on to the subsequent teachers, | togkctitegory with me to see
if it would repeat again. It did. In other wordswas looking for similarities in
subsequent teachers’ responses. For example, Braaddr “A lot of them [students]
don’t have a bloody clue what's going on” and |apecified that his students see the
Middle East as a violent place where Arabs are gedjan killing each other. He
summarized his students’ thinking this way: “It'sbanch of Arabs killing one
another.” The third teacher interviewed was Fredl d® also mentioned the
stereotyped image that his students had of the Ielildstern people: they wore
turbans and were all Muslims. He said, “...that eyegyson in the Middle East wears
a turban. Every person in the Middle East is a MusEvery Muslim from the
Middle East is a terrorist. The usual stuff hereha good old U.S. of A.” Similar
comments were echoed by other teachers like Bobtalked about how his students
referred to the Middle Eastern men as “the rag-bdhat are trying to kill us.” These
data were so similar that | grouped them understrae category. Of course, as the
transcription of each new teacher interview wasdpe@nalyzed, | continued to search
for new categories. Many of the categories werélainenough that were combined
together to make the management of data feasibteexample, these teachers taught
map skills, the Irag war, the Israeli-Palestiniamftict, and other topics. | combined
all of these into “What Teachers Teach.”
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In phase three, | combined the significant andvesié categories and reduced
them to what later became my main findings. In tetmiting phase, findings were
solidified and the need for modifications decreaaedhe list of categories stopped
growing, reflecting theoretical saturation of dafamnsequently, | set aside categories
that did not integrate well. For phase four, Indtefioffering hypotheses or writing a
general theory, | simply discussed the common mesg® by these teachers in this
study in the next section.

As the person responsible for this study, it is am@nt to acknowledge my
background and my influence on the interpretatibthe data.

| was born into a Zoroastrian family in Tehran,nlrand came to the United
States in 1979, after the Iranian Revolution. Thieldié East and particularly Iran
have been my interest. As a former social studiasher with 13 years of classroom
and administrative experiences | identified with subjects in this study and could
relate to what they were sharing with me aboutrtsiidents and their curriculum. |
understood the challenges they faced when thailests asked them questions about
the news of the day.

In addition, | was hearing stories from my Iranfamerican friends about the
negative experiences some of their children wengnigain schools in the Puget
Sound area after 9-11-2001 terrorist attacks onlthied States. In one case, my
friend asked for some advice about what to do @ase where his nine year old son
was questioned by his teacher in front of the claésu are a Muslim! Tell me why
did the Muslim terrorists attack the United StateA8king a nine year old boy to
speak for terrorists and Islam is a daunting t&iktilarly, I, as a math and social
studies teacher at that time, was experiencing wegomfortable situations at my
workplace too. This research exposes the negatveatyping that continues to exist
in schools to varying degrees.

Findings

Perhaps not surprising, the analysis revealedthigatnedia influenced these
social studies teachers’ curriculum decisions. I$p arevealed that most of their
students already had negative images of the Mildistern people and that region.
Teachers tried to undo this negative stereotypiffte final section of this paper
discusses the implications of this study on edaonati

Using Media as Curriculum Materials

Consistent with the uses and gratifications theaeachers in this study
consumed a variety of print and electronic mediatty informed about the world
events and used some of them in their lessonsT@ae 2). They consumed the news
according to their own preferences and providedtecdnand background for the
topics they taught. The big news of the day wasudnd into their classrooms to
generate interest and to be learned as contentl&dge:
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Table 2

Newspapers, Magazines, and Radio Programs Usfeaghers

Teachers Personal Use of News

Bob New York Times, Seattle Times, Seattle Pl, 8imagazine,
National Public Radio (NPR)

Amber Seattle Times, Seattle Post Intelligenc&iRN

Mindy Seattle Times, New York Times, Economistwsaeek, Time, New Yorker,
NPR

Laura New York Times, New York Times Learning Netk; “The Week”,

Newsweek, NPR

Brandon Seattle Post Intelligencer, Seattle TirRgwmncial Times, Wall Street
Journal, King County Journal, New Yorker, Atlanta

John New York Times, Wall Street Journal, NPR, Deracy Now 91.3 FM,
POD casts (i-tunes, Al Franken Show)

Fred Seattle Times, New York Times, News Sourges@NN, CBS online, NPR

Larry Christian Science Monitor, Mosaic TV for refrom the Middle East,
Foreign Affairs, Foreign Policy Magazine, The AtiarMonthly, New York
Times, NPR

Sherry YES Magazine, The Economist, New York Tin@&sardian, Afrique (in

French), Africa and the Middle East, Rethinking &als, NPR

Rose PBS, Local News, New York Times, Seattle Eimiétne Economist

Media provided rich sources of materials for thesachers. It is common to
find the Contemporary World Problems (CWP) classee without a regular
textbook. Therefore, high school teachers are ctiethdo use other sources of
information as curriculum materials. Specific exdespin Table 3 show what these
teachers used to teach about the Middle Eastidmptper, | will focus on six of these
teachers to illustrate what media they used andthew background influenced what
they taught.

Table 3
Teachers’ Television, Videos, and Internet Usedlsaching

Teachers Television Programs, Videos, and Intesnetces

Bob Videos: Promises, Osama, 20 Years Old in tidzlM East (This video is
about Hejab) New York Times, Google or CIA Fact Booonely Planet

Amber Television: Assign a specific program like 6 o’clock news, PBS
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programs, Videos: CNN for Irag War New York Tim&grman
Newspapers, Web Sites for Cartoons, Google, imagkse

Mindy Frontline: “Looking For Answers”, Frontlinétslam”
Web Sites about Terrorism, BBC News, CQ Researche

Laura PBS, Major News Broadcasts (NBC/CBS — Mbjews Clips),
Video: Frontline “Muslim Rage” by Thomas Friedman

Brandon Television: CNN Student News
Videos: Prentice Hall video on the Middle East, iflas Friedman
documentary on 9-11-2001 and the Wall separatiraglis and Palestinians
in Palestine. New York Times, New York Review ofds, The Guardian,
Juancole.com, Informed Comment

John Link TV, PBS, NOW (a PBS Program), documeesar

Fred News Sources like CNN, CBS, PBS Frontlinelvifutes, Google News,
Lexis-Nexis online data source, various Journatlag
Videos: “The Century” Narrated by Peter JenningsZAB

Larry Christian Science Monitor, New York Timespbhic TV (News footage
from the Middle East) National Public Radio (Transts), Middle East
Media Research Institute(English translated spegche
Video: Living Islam (BBC)

Sherry PBS, CBC (Canada), BBC World News, UW-ER?€ace Corp Listserv,
Critical Teacher Listserv, Rethinking Schools, Figbt Lesson Plans,
Friends of Morocco, NPR, PBS.org, French Language s, Choices
Curriculum (Brown University)
Videos: prefers videos that have subtitles angerduced in Africa or the
Middle East, Battle of Algiers, Time Life Legacyethost Civilizations
Series, Islam in America, and movies about religion

Rose Pro-Quest data base, World Press Review,z&lkeda Online, IEARN Web
Site, Choices Curriculum (Brown University)
Videos: Documentaries and films like Promises, IBaground: 21 Days on
the Empire’s Edge, And Paradise Now

John, who came from a conservative Republican bacdkgl, was a self-
proclaimed “left-winger” who was anti-war and falt affinity with the underdog and
the oppressed people. He had travelled to Europeada, and South America and
was interested in an anthropological take on whad going on in the Middle East.
He wanted to help his students appreciate the peoipthe Middle East and their
traditions without attaching negative labels to wirey studied. He questioned the
motives and legitimacy for the invasion of Iraq amd lessons reflected his values.
He described one of his typical lessons: “Here’aditle, go read it at home and then
come back, and we talk about it, or we'd read assl’ For his senior class, articles
from print and electronic sources made up mosti®thrriculum. He said, “.in my
senior class, that’'s probably how I'd spend 70 eetoof the class, the other 30
percent is them researching a topic and then piegenformation, the kind of more
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group type work.” In John’s case, majority of tHass time was spent on reading
articles and talking about them.

John also used documentary videos for about “2Qtegat a time” on topics
that he had chosen for his lessons. He taped sbthe blistory Channekhows and
PBS’'s NOW programs. He considered the PBROW programs to be more
sophisticated than thelistory Channelshows and a bit above the grasp of his
students. However, he justified using them in s by arguing that those programs
were “more the level” he was “trying to get thenms[btudents] to think at.” John did
not like theMilitary Channelon cable station and considers it “disturbing tvat
have a channel devoted to blowing stuff up, youwkntke it says a lot about
America that we have a channel devoted to theamylit

Fred, who taught in a technologically-rich schaehs an avid computer user.
He considered himself a pacifist and opposed thg War. He felt that his own
undergraduate educational experiences did not prelpan well enough about the
Middle East. He used the internet to visit variaweb sites to learn about events in the
Middle East. He exposed his students to variousssid the Iraq War debate and used
newspaper editorials (pro and con) to teach allusitcontroversial topic. He said, “I
use the Internet to get those articles and I'm géalaoking for new articles.” Fred’s
students completed a “magazine project” too whbhsey tspent about a week and a
half on researching a topic related to the Midda&stEand presented their work to
class. His students began their magazine projgctedking up information on the
internet and finding maps and pictures from théaregAs Fred described:

So they do a contents page where they describe tharticle is about. So
it's almost like an annotation of what an articleuld be about on certain
topics in the Middle East and they have to findtthdormation on the
Internet.

Fred made PowerPoint presentations on various gdjke “terrorism” and
used them to create interest in his classes. Inctmext of the post 9-11, it is
understandable how misinformation may spread akd ta life of its own. For
example, prior to the invasion of Iraq, the currBosh Administration alleged that
Irag and 9-11 terrorist attacks were linked (P@0% believe Saddam, 9-11 link,
2003). This research found that teachers wererftest to find most of their students
still believing that Iraq was responsible for th@ Dattacks.

All the teachers in this study complained about thek of a good
comprehensive textbook about the current Middlet Best would be appropriate for
their students. For Fred, this meant relying on CNN “a middle of the road”
political orientation news agency, plus using otltercumentary programs like
Frontline. In addition, he used online sources of news M&\NBCbecause they had
“a lot of articles” about the Middle East for hitsidents. He taught about the Iraq war
because about ten percent of his students joinednilitary and his students had a
high level of interest about the situation in latd the Middle East. As a pacifist, he
viewed using the news as a way of getting his stisdt® think about the seriousness
of waging wars. He wanted his students to trulyarsthnd that the consequences of
wars are death and destruction. Fred also usednéttenews sources to create
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assignments for his students that discussed thertare of oil and the tragic sides
of the Israeli Palestinian conflict.

Another teacher, Mindy, used stories from the neéwseep her students
excited about learning. She credited her travekegpces and some of the people she
had met in her life as the key influences that sdaper “internationalist” worldview.
She believed that the United States could not tisataelf from the rest of the world
and needed to see things from other peoples’ petigps too. Consequently, she
taught with a goal of exposing her students to pi@wts that were not heard in the
mainstream media and went beyond a surface treatofiem issue. This meant that
when she taught about the Israeli-Palestinian mxipfihe exposed her students to the
viewpoints of the Israelis and the Palestinians.ewher students dismissed Iran’s
current President Ahmadinejad, as “crazy” and Nalsdrs Hamas as the leader of a
terrorist organization, she encouraged them toegmid the label and dig deeper to
investigate the facts and try to see things from perspectives. Mindy’s sense of her
role was closely tied to using up-to-date news wieaiching about the Middle East.
Mindy believed that it was “all about trying to biicontext...to understand what'’s
really happening in the world today.”

Another teacher, Laura who was raised in a midi#lescfamily came from a
small homogeneous White community of about fourtderusand people. She had
not travelled abroad and felt that her own highostieducation did not prepare her to
understand the Middle East politics because ofablk of exposure to diverse people
and ideas when she was growing up. She was detnton give her students the
opportunities necessary to experience diverse vewg through inquiry, discussion,
and other effective teaching methods that werdeudtire based.

Laura taped th&lBC Nightly Newsnd played clips of it in her class because
she believed that the power of “connection by Misshould be used in addition to
reading about an event. She believed that her stsidmuld better understand the
lesson and its connection to their out-of-schootlekoFor example, Laura included
Dubai in her Middle East unit “just because of Dhai ports deal” that was getting
extensive coverage in the national media and tb@ joress. Her students could learn
about it in the news. Eventually Dubai gave conwblits port operations to an
American company and the leaders of the United Afafhirates considered this
controversy as a sign of “racism and hypocrisy' ttigcouraged future investments
in the United States (Watson, 2006). In her les¢@ura showed pictures of a ski
resort in Dubai and asked her students to guess tiweya were looking at and if they
could locate it. Her students thought that theyseet showed Vegas. She wanted her
students to see citizens of the United Arab Enmsrateregular human beings who had
a lot in common with the Americans. Her goal wasget the kids to care” and break
the negative stereotype that her students hadeoAthbs. Here we see the uses and
gratification theory in action when she selects gtory about Dubai to not only teach
content knowledge, but also help students develtypoader perspective to shatter
negative stereotyping of the Middle Easterners.

Brandon, who came from a working class backgroudedntified with the
democrats who opposed the invasion of Iraq. Helehgéd the false perception that
there was a link between Irag and the terroriste atiacked the United States on
September 11, 2001. In his lesson, he reviewe®tis® Administration’s reasons for
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going to war with Iraq and discredited the legitayaf the invasion and discussed
the consequences of that policy decision for thédié East and the United States. He
said, “Gulf War, | just basically go over it, theasons why we went in there:
Weapons of Mass Destruction so called. The alldigé&dbetween al-Qaeda and Iraq.
| just sort of blow that apart.” He explained tie&t did not go “too much in-depth”
because his students would lose interest. In axidithe was concerned that the
articles written on this issue were beyond the irepend comprehension range of his
students. To mediate this situation, Brandon usedrded television news to teach.
He said, “We watctCNN Student Newsveryday, it's a ten minute news program.”
This program airs every weeknight at 12:12 A.M.idgirthe school year. Brandon
taped the shows daily and used them for his nexsddass. Brandon taught in an
alternative high school that was designed for sitsleho had not been successful in
a regular public school setting. After the mornammouncements, he started his class
by showing the taped news program. Worksheets aswexr keys were provided via
CNN website. His rationale for taping the shows wes his students were not “big
readers” and this was a way for him to inform thebout important world events.
From time to time, he provided more informationaoparticular conflict and involved
his students in a discussion about the pros ansl cbthe U.S. foreign policy and the
roots of various conflicts in the world, includinige Middle East. He also used the
CNN Student Newdaily. Brandon Said,

...as a way to make sure that they arrive promptiguse we’ve had tardiness
issues. So if they arrive late they don't get dréali it, and if they don’t get
credit for it then they have to make up the workAednesday.

In this case, we see the news program being useenht¢ourage student
attendance and expose them to a summary of soms tiew they would have
otherwise missed. In addition, Brandon used seleatiews clips from the Middle
East to talk with his students about the unresobatflicts between the Israelis and
the Palestinians.

Amber was an experienced teacher and considerestlhéo be a “news
junkie.” She watched the local news, national n€BNN), and PBS news regularly.
Amber had a large collection of videos that she déaxlmulated over her 20 years of
teaching. For her Contemporary World Problems clabe used newspaper and
magazine articles and surfed the internet for néves “pushed the button.” She
looked for current high profile controversial issubat had graphic images and made
a deliberate effort to include them in her less@t®e believed that images were very
important in telling a story because students cdglasp really easily” what was
going on. Her students visited a photo bank of &sagn the internet, showing
Muslim women in various degrees of body covering Hrey compared those images
to clothing for traditional Catholic women and athreligious groups in the Middle
East and Europe. She tried to show the similardie®ng them and explained how
traditions influenced fashion and in turn, the fsia fashion could be seen as a form
of political statement. She also taught about thg war, and the ongoing conflict
between the Israelis and the Palestinians “becthesere in the news and kids need
to be able to understand what they’re listening to.

PBSFrontline special,the Muslim Ragenarrated by Thomas Freedman, and
other PBS documentaries were favorite sources fofrmation that informed these
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teachers and their students about the Middle Easthe wholeFrontline programs
on the Middle East were popular among these teacheed summed up the feeling
of these teachers the best when he said, “Pi®&tline has a couple of really good
ones on Iraq this year that are just awesome.thlteachers interviewed listened to
the NPR radio news. They also complained abouhaaing enough time to cover the
Middle East the way they really wanted to.

These examples of teachers’ media use not only shewmportant role print
and electronic sources of information play in pdivg content and context for what
teachers teach, but also highlights the influerfdbair own background on what and
how they teach too. Teachers serve as mediatorebrtthe news and the adolescent
youth by socializing them into the world of polgicThe incorporation of news
programs likeCNN Student Newas an updateable curriculum material show their
effective reach into social studies classrooms wtwaptive audiences consume the
news that teachers have allowed into their classsodeachers select what they want
their students to know and provide explanationkelp their students make sense of
complex issues.

Knowledge is not neutral and these teachers’ egpilams of the events in the
world are influenced by their beliefs. The quald mediation that occurs in the
classrooms between the videos and students infgewbat students get out of such
lessons. Depending on a teacher’s own politicaicgtaon the Middle East conflicts,
we can expect the views presented by the videbe teinforced or challenged.

“Every Muslim from the Middle East is a terrorist.

Teachers in this study tried to counter their stitslenegative stereotyped
image about the Middle East. | was struck by thanimous opinion expressed by
these teachers about their concerns for the “ignieraand misguided information”
their students had about the Middle East and tha itat “Saddam Hussein launched
the 9/11 attacks.” How can this state of ignoraheeexplained in terms of media
influence on people?

Postcolonial media theory scholars argue that ¢lgady and domination of
colonialism and imperialism in the world hinges onpsuccessful representation of
noble and competent Western countries versus wedkrecompetent non-Western
countries (Said, 1978, 1981; Suleiman, 2001; Fdtca001; Fernandez, 1999). In
short, in order for the Western-centric worldviemtake hold, oppressive knowledge
in all its forms need to be internalized by pedplerder to ensure the domination of
one over another. When skin color or other charmsties become the factor to
negatively stereotype certain people in the Midd@ast, one can argue that
Orientalism has triumphed.

The Middle East appears to baffle many people.eikample, on November 8,
2006, the outgoing Defense Secretary Donald Rushsfeferring to the situation in
Irag claimed that the American public simply didt nmderstand the situation there
(Baldor, 2006). The teachers | interviewed expréssesimilar dilemma. However,
they were dismayed by the existence of such pergisgnorance among their
students. Laura who taught in a town with a popaabf about 14,000 people,
considered her students to be “fairly close-minti&the attributed that to the lack of
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exposure her students had to news “from a Middistdfa perspective.” She argued

that this “lack of quality understanding of cultiveas due to the perceptions students
had picked up from their families. Laura believduatt her students were not

“cognitively capable of disagreeing with their pai®® and consequently adopted

their parents’ stance on issues as the legitimate. d.aura considered her

responsibility to “teach” her students about otiteras and perspectives, because if
she did not, they would “probably go on living likeat.”

Laura considered the “complexity of Middle Eastiieterrent to her students’
ability to understand that region; particularly aese it was so “detached from the
realities they live.” Laura said that she heardydiently from her students: “Who
cares? Why do we need to care about them?” ands“juett go bomb them all.” This
situation motivated her to use the Dubai storyhove her students another side of the
Middle East and move beyond the stereotypes.

Fred who taught in an affluent (middle to upper atedclass) school district
with 80% white student population believed that $iisdents were not exposed to
alternative viewpoints at home and they had a mneganage of the Middle Eastern
people. He considered negative stereotyping tdhvéatimber one challenge he faced
when teaching about the Middle East. Fred said:

Number one, stereotype, absolutely! The stereotypieat every person in the
Middle East wears a turban. Every person in theddicEast is a Muslim.
Every Muslim from the Middle East is a terrorisheTusual stuff here in the
good old U.S. of A.

Lack of background knowledge about the Middle Egsstudents was seen as
another major concern that Fred had about his stadkat led him to challenge their
thinking by assigning roles that allowed them to“jmirnalists for a world affairs
magazine.” For this assignment, students workeddams of three or four to report on
an issue or a personality from the Middle East preented their magazine cover to
the class.

Sherry was an African American who had spent ayeers as a Peace Corp
volunteer in Africa. She taught in an urban highcsa that served students with low
socio-economic status. She said that she did ketHearing from her students this
guestion: “Why do they hate us?” She would exptaiter students, “That’s not the
focus of my teaching, but getting at what's happgnn the contemporary era, is.”
She exposed her students to other viewpoints mgysimary documents and foreign
films. She emphasized map skills and highlighted dontributions of the early
African and Middle Eastern civilizations to humaevdlopment, before teaching
about contemporary problems.

Bob, who also taught in an urban high school thervesd lower socio-
economic status students, was encountering a sipritddolem. In a class discussion,
his students were saying: “Those are the rag-hmedsare out trying to kill us!” This
was a teachable moment for Bob. Bob, ideally, wédntegive his students articles
written about the Middle East that were frdine Economisinagazine. However, he
did not; because his students had low readingssKilhey ended up talking about the
situation in Iraqg and students did some researctthenhistory of that country.
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Brandon, who taught at an alternative high schexgpresses a similar problem and to
counter his students’ ignorance, he required thertfind two news articles from a
reputable newspaper, news magazine, or the intahrathe had chosen. He provided
a variety of web sites to his students and an &a$yllow format that students used
for nine weeks to create a “Press Book.”

Bob remembered how his views on the Middle Eashgbkd by a course he
took as a college student. He said, “... | read thekbabout how the Middle East
really isn’t all desert, and that's how Hollywoodshpainted it, or how the Middle
East does have cultural diversity, how it's nosthne group of people living across
the Middle East.” At this point in his career, heasvencountering a persistent
ignorance about the Middle East that appeared foalbeof the dominant culture. To
counter this ignorance, he showed the filromisesand provided a variety of
readings about the religions in the Middle East, @ode of Hammurabi, and other
old and contemporary issues related to that region.

Rose taught in an urban high school and said thastudents came to class
with the image of the Middle East as “pretty mucblence and desert.” She was
“happy” when she saw her students’ perceptions gédrand they started learning
about “people’s faces, modern cities, variety dfures and countries there.”

These examples show that teachers in this studyaaerl with a situation
where their students do not know much about thedMidast and what they know is
negative stereotyped information. This is consistéth the image of the Middle East
as a place where oil and religious extremism awndo(Wiseman, 2006). These
teachers tried to broaden their students’ undedsigrof a few key conflict of interest
issues that continue to cause violence and destnuct some parts of the Middle
East. To what extent these teachers’ efforts aceessful, in light of the constant
reports of car bombings and killing that happenrag, is questionable. The lack of
political will, lack of trust, and absence of comprise to reach lasting peaceful
solutions to outstanding grievances in the MiddestBwill only brew more violence
for years to come and the image of Muslim terreristll not erase any time soon
from the public consciousness.

Implications

This study suggests that the persistent ignorabcetdahe Middle East and the
negative stereotyping are reflections of the domiralture and the media plays a
major role in perpetuating this phenomenon. We seen examples of the effective
reach of the media into American schools whereadatudies teachers are mediating
between the headline news of the day and theiestsdIn order to better understand
the nature of teachers’ mediation (enforcing thevser interrogating it) further
studies are needed.

Through the lens of uses and gratifications theamyhave seen what teachers
self report about their media consumption. In addjtwe have seen the influences of
their background and experiences on their newstseteas curriculum. This study
has clearly shown that these social studies teacier fighting an uphill battle in
their classrooms to replace the superficial stgpog of the Middle Eastern people
and culture with a new knowledge that is groundegromoting understanding and
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taking multiple perspectives that may include Madtastern views as well. The
lasting effect of these teachers’ efforts is uraiarat best.

Demystifying the Middle East appears to be a heaultask for teachers in a
24/7 news environment that reports negatively alibat Middle East. Are social
studies teachers engaged in a futile effort tohedmout a cradle of human civilization
that is mystified beyond reason and comprehension?

Some have good reasons to feel discouraged at@rgsgears go by with no
lasting peace agreements between the Israelishenédlestinians and worry about
escalating violence in Afghanistan and Iraq or ebenalarmed about a potential
military conflict between Iran and Israel or theitdd States. What happens in the
Middle East has ramifications in places like Indginethat has the largest Muslim
population outside the Middle East (Hunt, 2006jlded, the big picture appears to be
gloomy.

The silver lining in this picture is the fact thiiese social studies teachers
take their work seriously and promote inquiry t@owver the roots of the problem that
are buried in the sensationalized headline newviseotlay. Teachers’ ability to access
and interrogate official and unofficial knowledgehether it comes from the White
House or foreign web sites, is an important pitbirdemocracy that ought to be
safeguarded in these uncertain times. Social udechers continue to interpret and
explain the news to their students as best asuhdgrstand the situation. Implied in
their work, these teachers promote informed decisiaking that are essential for
effective citizenship in a liberal democracy. Sadoas inquiry for the truth is not
sacrificed in favor of a dogma, whether in the staem or at the United Nations
Security Council by Americans, then there is hopealdvancing the cause of liberal
democratic education in the United States.
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Abstract

This study conducts a comparative analysis of theessment and evaluation
exercises in the geography textbooks written agogrtb the Secondary Education
Geography Curriculum for 2005 in Turkey with those the former geography
textbooks. In this respect, firstly, the assessnagit evaluation studies included in
geography textbooks written according to the fornaerxd the new geography
curriculum have been analysed in quantitative amdligative terms, then the
development of the new curriculum in terms of assest and evaluation studies and
their application dimension have been identifiecheTstudy has showed that
assessment and evaluation studies in geographyoteke written according to the
2005 secondary education geography curriculum ha mffective characteristics in
terms of their quality and the inclusion of diffateassessment and evaluation tools
and methods compared to assessment and evaluaigiassin the textbooks of the
former program.
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Introduction

In Turkey, the secondary education geographyictiums were changed in
1924, 1941, 1974, 1983, 1987, 1992, 1997 and 20@s, (2005a, p.35; 2005b, pp.
317-318; Doganay, 1989; Engin, Akbas and Yavuz 320 is seen that secondary
education geography curriculums have been changegidntly since 1983. This is
because geography curriculums used since 1983r@verought any improvements
in terms of distribution of issues, subject intggricontents and distribution of
subjects to the classes. In this respect, we se¢ mbquired studies for a
comprehensive change in the geography curriculure Heeen undertaken within
secondary education subject programs since 2002iikey. We believe that recent
programs movements observed in the Far East, Mortérica (in 1994 in the USA)
and European Union countries are the importanbfadhat have caused changes in
secondary education geography curriculums. Moreadevelopments that occurred
in socio-economic areas in Turkey and consideratesto the education norms and
targets of the European Union are the other imporfactors that affected the
decision for the changes in the program. Duringpgéeod leading to the preparation
of the 2005 secondary education geography curmeuévaluations as to the targeted
acquisitions for previous curriculums and obtair@dducts have been made by
examining previous geography curriculums in alirtleéements.

In respect of following the changing and develgpiorld and evaluating it
correctly, curriculum have great importance in ordeat they can be improved
continuously and individuals can be educated asaous citizens. In this context,
the 2005 Geography Curriculum aims that the stiedshbuld be able to achieve a
geographical consciousness and point of view comegrTurkey and the world that
will equip them so that they can use it in theiilydves. This new curriculum has
been prepared in order to be taught under the gphgrcourse beginning from the
ninth until the twelfth grades every year.

The program has a reconstructive foundation witetwdent-centered and
spiral structure. Issue orderings have not beenenfad the acquisitions
determined in the geography course curriculum. Asitions have been
analyzed sequentially. A content ordering foresbgrthe acquisitions was
observed in the program. The teacher, provided #wguisitions were
realized, would act around the sub-titles formecbading to the content with
predetermined frames by considering environmentaderistics, interests,
needs and expectations of the student group, lénest of readiness and pre-
information. (Talim Terbiye Kurulu Baskanlg, Geaghy Course
Curriculum, 2005, pp. 6-7 and 16).

The developed geography course curriculums haea larranged according
to learning areas, acquisitions and teaching aietvi In this curriculum, not only
classroom activities but also a great many extaschctivities have been included by
taking the students’ experiences into consideratthin the process of instruction
and learning. In the curriculum, it is intendedttiide students should be able to
establish a connection with their own knowledge el life with assessment and
evaluation studies and produce various solutiorest ttney encounter. In the
geography curriculum, it is essential that not dhly students’ learning products but
also their learning processes be evaluated. Acegrth the results obtained, the



International Journal of Progressive Educationuvitd 5 Number 1, 2009 47
© 2009 INASED

teachers are given the possibilities of changing ¢kassroom activities as well.
“Evaluation in this program is not a tool for disering what students do not know
but a tool for analyzing what students do knoleachers should evaluate how
students construct information and the level ofed@yment in their upper mental
skills by utilizing tools and methods such as obaton, performance tasks, self-
evaluation forms, student product files (portfalip)ojects, posters, and rating scales”
(Talim Terbiye Kurulu Baskanl g, Geography Couf3erriculum, 2005, pp.39-45).
They also evaluate the process and results by umsintiple-choice, matching, short
answer and open-end tests.

The fact that geographical textbooks were put thi basic resources and
course materials prepared according to the cuumuhpplied before 2005 has made
the teaching and learning process considerablyrikgpe on textbooks as well. Yet,
the function of the textbooks prepared accordingthie year 2005 geography
curriculum has changed. “Because this program takedent centered approaches as
its base and encourages students to ask questeésearch and make planning and
asks them to construct and interpret information rbgking it meaningful. On
examination of the geography textbooks preparedrdatg to the former program, it
seems that subjects are given in units towardsrigdpstudents gain objectives and
attitudes. In the 2005 program, development of alemaps together with activity
examples and acquisitions in every learning aregades 9, 10, 11 and 12 and usage
of these in real life constitute the main purpostshe program” (Demiralp, 2007,
p.378). The textbooks prepared according to 20@®rskary education geography
course curriculum are regarded as one of the nadgesihich support the learning and
teaching process and are evaluated within thisdvaonk.

The textbooks should give teachers and studentsopipertunity for self-
evaluation. While the assessment and evaluatiodiestuin secondary education
geography textbooks prepared according to the fougiculum evaluate only the
product of learning, secondary education geogrdapkipooks prepared according to
2005 program evaluate and assess not only the @ramfulearning but also the
learning process of students. However, suitablessssent and evaluation methods
covered in books aim at monitoring the developneénihe individual. In other words,
the attempts to monitor information, attitude akdl slevelopment in the individual
are made. In addition, the new program providegesits to observe, develop and
evaluate their self-development as it covers alitra assessment and evaluation
methods.

Assessment and evaluation studies in geographipdeks written according
to 2005 program comprise of three sections. Thesd -a“before we start” questions
given in the context opreparation studigs2- “Participation in-class activities”,
“participation in-group activities”, “performancagks” and “project” designed in the
context ofmid-section evaluation studie3;Chapter-subject end evaluation studies
comprised of various tests (multiple choice, shamswer, true-false tests). Thus,
when we start with questions dealing with the stihjeve identify the level of
readiness of students for the subject, mid chapibjéct activity, task and project,
and we not only monitor and evaluate the produdeafning but also the learning
processes of students. Their life skills are fobowthrough observation forms and
development files (portfolio). The learning produds evaluated through
chapter/subject and evaluation activities. Thug, tlew program textbooks differ
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from the former ones, providing an opportunity ke tstudents for self-evaluation
with recently acquired information and skills.

Table 1

Distribution of acquisitions in 2005 Geography Gaulum according to Classes and
Learning Areas

[
o 2 a S S
2 ) ) ) T <
= ® ® ® & 2%
c & &6 o - §E
a
Learning Area Number of Acquisitions
Natural
Systems 15 7 4 3 29 19.7
Human Systems 3 10 7 4 24 16.3
An Areal Synthesis:
Turkey 7 13 10 12 42  28.6
Global Environment:
Regions and
Countries 3 3 6 9 21 143
Environment and
Society 3 3 14 11 31 211
147

Total 31 36 41 39 100.0

Source MEB Talim Terbiye Kurulu Baskanl Geography Course Curriculum, 2005: 79-173

Table 1 shows the distribution of acquisitions adow to classes and
learning areas in the 2005 geography curriculum.ti& same time, these gain
numbers show the amount of acquisitions and aré&sernassessment and evaluation
will take place. Thus, the learning area havinglilghest gain number is “An Areal
Synthesis: Turkey” and the area having the leasthar of acquisitions is “Global
Environment: Regions and Countries”. However, thember of acquisitions
according to the class level increases from grafil%cquisitions ) to grade 12 (41
acquisitions).

Even though there have been numerous studies égaeding the qualities
that need to be present in textbooks in terms gfighl, visual and instructional
design and language and teaching explanation deaistics, it is not possible to have
a similar view for the assessment and evaluatiadiess$ in textbooks. Some of the
studies that have been done on assessment an@teMalissues in textbooks include
Clarke & Gipps (2000), Hibbard et al. (1996), Kaattal. (1996), Kilic & Seven
(2002), Kucukahmet (2003), Linn & Gronlund (1998)ponan & Duncan (2005),
Popham (2000), Sibley (2003), Stiggins (1994), To&&enol (2007), Oosterhorf
(1994), Yasar (2005) and Wiggins (1998). Howevkere are a limited number of
studies that cover evaluation issues regardingsassmt and evaluation sufficiencies
in secondary education geography textbooks in Turke this respect, the present
article provides a comparative analysis betweeessssent and evaluation studies
covered in geography textbooks prepared accordintpe revised 2005 secondary
education geography curriculum and those in gedgyragextbooks prepared
according to the former program. Developments ia tlew program from the
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assessment and evaluation point of view, their ie@idbn aspect and possible
problems that may be experienced in this applioatave been discussed and related
recommendations have been made.

Purpose of the Study

The aim of this study is to reveal the innovatiod @ractical dimension of the
new curriculum in terms of assessment and evaluatixercises by performing a
comparative analysis of the assessment and evatuatiercises in the geography
textbooks written according to the geography edaoaturriculum for secondary
education before 2005 with those written accordmghe geography curriculum for
2005. This article will both seek answers to thie-groblems which constitute the out
lines of the study are listed below.

1. Are the assessment and evaluation exercis#seigeography textbooks
written according to the secondary school geograpimiculum for and before 2005
sufficient to evaluate both the learning produat sarning process?

2. Are the questions in the geography textboolsoth curriculums sufficient
in number? Are different assessment instrumentaded sufficiently?

3. Do the assessment tools allow assessing develdpof affective and
psychomotor skills in addition to the cognitive abjities?

4. Do the assessment and evaluation exercise® igebgraphy textbooks of
both curriculums make it possible to monitor depetent and self-assessment of the
students?

5. To what extent do the geography textbooks of lmtrriculums include
assessment and evaluation exercises that aim atmdeing whether or not the
students have necessary capabilities in terms@ilatdge, attitude and skills?

6. Are the geography textbooks of both curricullsnsrranged as to improve
skills of the students such as critical thinkinghldem-solving and interpretation?

7. Are the process evaluation techniques such @®lo, performance work,
observation form, concept map, and result evaloatiechniques besides the
traditional result assessment techniques covered?

8. Are the factors concerning assessment arrangégking into consideration
to the principles and techniques of assessment:avah? Answers to all the sub-
problems above are sought in the article.

Methodology

The study is descriptive, using the comparativensaedel. The article is a
gualitative study in that it determines and expdny way of examples the problems
of assessment and evaluation in the textbooksenriiccording to the secondary
education geography curriculum for the year 200% t#wose written according to the
previous curriculum. It is a quantitative studyvea! in that it describes the quality of
the assessment instruments and methods and questitte geography textbooks of
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both curriculums quantitatively by means of numbgrsterms of the criteria of
assessment and evaluation. Furthermore, Bloom temgnis also included in the
study.

The analyzed textbooks comprise the geographydekiprepared according to
2005 secondary education geography curriculum audyrgphy textbooks prepared
according to pre-2005 secondary education geograpinsiculum. These include
books written by a commission upon the request haf Ministry of National
Education or were prepared by the private sectboviing the inspection by the
Ministry of National Education. All books, in themtext of the examination, have
been analyzed as to whether or not they includemus and sufficient assessment
and evaluation studies regarding the developmentfofmation, attitudes and skills
both in their own respect and within their respexfprograms. In the assessment of
acquisitions, an evaluation has also been madeenmst of the qualities of the
assessment tools (Table 4).

Assessment and Evaluation in Secondary Education @graphy Textbooks

The assessment and evaluative studies which the 3@@5 geography
curriculum covers are different from the assessnaent evaluative studies of the
previous curriculums. In this new curriculum, natiyoproduct learning but also the
evaluation of students’ learning process is asdgesSehe 2005 geography curriculum
provides the opportunity to monitor the developmehstudents by its assessment
and evaluation studies and thus also provides idesago the development of
information, attitudes and skills which studente axpected to form. In addition to
providing information regarding students’ self deygnent, it also informs teachers
about the possible problems that may be experiedoedg the process in a timely
manner so that the required precautions can benta@ografya Dersi Ogretim
Program , 2005 Program , 2006, p. xxiv). Thus, 2005 geography curriculum has
embraced student-centered teaching and learniatpegies which take into account
personal differences. For this reason, the assedésanel evaluation studies covered
by the program provide a multiple evaluation oppoity in order for them to present
their information, skills and attitudes.

The assessment and evaluation dimension of the 88068ndary education
geography curriculum is reflected in textbooks wittihe frame of the stages below.

Process Evaluation

There has been no study on geography textbooksewréccording to pre-
2005 geography curriculum regarding the evaluagiootess. In a research done by
Yasar (2005, pp.26-27) on the assessment and déwealustudies in geography
textbooks written according to pre-2005 geograplryiculum, it was stated that “in
none of the books examined were there mid unitieliaguestions. Exclusion of
activator, developer and reinforcer questions, tigice mid unit/chapter questions is
an important deficiency in terms of assessmentesadliation studies. Moreover, the
guestions do not provide the possibility to studdat self-evaluation”.

The new curriculum aims at enabling students ton gadt only basic
information and skills and general skills such &a#ical thinking, creative thinking,
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communication skills, problem solving skills, decis making skills, information
technology skills, but also mapping skills, obséorma skills, field work skills,
geography questioning skills, tables, graphics atidgram preparation and
interpretation skills, time perception skills, peption of change and continuity skills
and evidence using skills which are all peculiagémgraphy. Therefore, in order to
evaluate whether students gain the information skills, use of assessment and
evaluation approaches based on performance whiokidas the possibility to
observe these acquisitions is a must in additiontréalitional assessment and
evaluation tools.

Before studying the assessment and evaluationestuldigeography textbooks
written according to 2005 geography curriculum,stiould be mentioned that
evaluation of the new program in terms of procesgaluation reveals that the
theoretical infrastructure of the program was destjvery well and that there exist
an practical dimension to it. “For instance, pastand projects may be more effective
in helping students explain the positive and negadispects of their environment, and
drawing tables and schemes may be more effecticermparing similar and different
properties of various places. Therefore, evaluatioould be made with tools that are
suitable for the fine points of the learning pracéfowever, a variety of assessment
instruments and methods have been incorporatedigpost the teaching-learning
process. For example, with a view to getting clad®ut the assessments and
decisions they will make, teachers use observdioms for participation of the
students in the activities performed at the timetaxching of the course, group
assessment forms to ensure their participationhm dgroup activities and self-
evaluation forms for self-understanding of the ettd with respect to what skills
they have gained by the end of the units” (Cogrddgaisi Ogretim Program , 2005
Program , 2006, pp. 45-46).

Process evaluation involves studies completed nyesits in the learning and
teaching process such as projects, performancs,tasklysis studies, presentations
etc. and evaluations and observations of in clasisiies. In order to evaluate the
development of a student during this process, stugi®duct files (portfolios) should
be used. A student product file is the file in wha student gathers selected examples
from studies undertaken during one semester. Todupt selection process should be
monitored by the teacher. Students should expldig they choose these specific
products to be included in their product files.dss included in student product files
should be evaluated by using the “student prodilet(portfolio) evaluation form”
and other scaled forms.

The new geography curriculum, at the same timgulsties performance-
based assessment and evaluative studies. The rparfoe-based assessment and
evaluative studies are called original evaluatioralternative evaluation by experts.
“Performance tasks are used in evaluating presentatnd practical abilities for
certain information and skills. Performance taskalde the evaluation of the process
or the product. Examples of performance tasks d&lcreative performances
(exhibitions, magazines, newspapers, notice boamisjel preparation, and role
playing), written processes (research reportsclasti essays, answering open-ended
guestions, projects), presentations, out of clasdies (gathering information about
the subject to be discussed, article reading, doitegviews, material preparation to
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use in the activity)” (Talim Terbiye Kurulu Baskam| History Course Curriculum,
2007, pp.11-14).

In order to get a reliable result from performabesed assessment and
evaluative studies, it is necessary that feedbhokld be carried out about students’
performances. “Every performance task must be radtetith a rating scale (rubric)
for a successful evaluation. Students take a saofpleeir performance task and the
rubric. Thus, students direct their studies accmlg during the evaluation process
knowing what are expected of them (Cografya Dergre®m Program, 2005
Program , 2006, p.57-58).

Result Evaluation

Evaluation studies in textbooks written accordingthe former geography
curriculums were designed to evaluate solely tloelpet of learning. The year 2005
program, on the other hand, covers not only thegs® evaluation but also result
evaluation. “Result evaluation” is the process aiking a decision regarding the
product of learning by making observations on tlogugsitions obtained by the
students at the end of the learning teaching psocEsr this purpose, tests that
include true-false, multiple choice, matching, ojpeled, and short-answer questions
may be used. Suitable tests are identified by emaqithe learning areas of
acquisitions and skills in units. The question rep should be appropriate to
acquisitions and skills, scope validity should t¢amed in the selection of questions
and reliability and practicability of questions sbbe attained. Evaluation questions
should be directed towards application and knowdestgpuld be provided to students
regarding the meanings of points in questions. Baotmportant factor that needs to
be considered here is that giving marks to studentsot the only objective when
evaluating students. The teacher should identify teficiencies regarding the
acquisitions of students and take precautionapsste prevent them, and should also
provide information to students about their sevelopments. This will enable the
teacher and student to use the evaluation prosess¢earning tool.

The final element of the curriculum is evaluati®uccessful application of
the program becomes questionable when no or icgerfti evaluation has been made,
because it is possible through evaluation thatroag observe the achieving level for
the identified targets, and reasons for failing remlize certain objectives and
discovering problematic elements (Kilic & Seven,020 p.70). Assessment and
evaluation studies in geography textbooks compmfisiaree sections: 1- Preparation
studies carried out at the beginning of units, Ba@er/subject evaluation studies in
the context of process evaluation, 3- Chapter/stilgad evaluation studies in the
context of result evaluation.

Having examined the assessment and evaluation tagpehie secondary
education 2005 geography curriculum above, we si@lN discuss assessment and
evaluation studies in secondary education geogrémtiipooks prepared according to
the 2005 and pre-2005 programs.

Preparation studies “while enabling the revisioradffance information also
form the basis for learning new information. Coiy&tand sensory introduction
attitudes that students have are important in sigpwtudents how well they have
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learned the related chapters and what conditiomseuired to learn at that specific
level. Another point that needs to be mentionee liethat the preparation questions
should include observable and measurable attitu@iee. number of question and
studies should be arranged in a way that wouldai@ excessive amount of students’
times. They should be directed towards concreterealizable attitudes. Besides this,
preparation questions should relate to needs, tiedlg, and the close environment of
students. Studies that provide the developmentiti€al thinking in students should
be included” (Kilic & Seven, 2002, p.71-73). In sh@reparation studies should have
gualities that direct students to thinking and aesle. Preparation questions which do
not have the above qualities will be far from matiag students to towards learning
areas/subjects.

Mid-evaluation questions are also included in teaits in the presentation of
subjects. These mid evaluation questions givennduthe discussion of subjects
comprise activator, reinforcer, developer and neseguestions. “The learning area
or mid subject evaluation forms the base of proeesduation in the new program. In
addition to traditional assessment tools used atgss evaluation, sample forms and
scales have been provided in order to measurerggigdethe teaching process. These
forms may be used in evaluating the cognitive, @snsor psycho motor skills of
students or certain modifications can be made aom@ance with the purpose. These
forms or scales may help identify the areas whéudesits have sufficiencies and
insufficiencies based on the criteria. If there msufficiencies, precautionary steps
should be taken to remove them” (Cografya Dersiefgr Program , 2005 Program ,
2006, p.57-58). However, process evaluation pravidaudents with information
about their self development. It provides an oppaty to identify difficulties
experienced by the students and to see the problEms type of questions given in
the presentation of the subjects not only incredlsedevel of participation by the
students but also contributes to learning signifilya The teacher should effectively
plan what type of questions should be asked irchwvkections and apply them when
required (Yasar, 2005, p.12).

Unit/chapter end questions in secondary educatieag@phy textbooks
provide traditional assessment tools and learnirgpsa or chapter end questions
should also enable the assessment of skills oéstadn

1. Understanding entity and the relations of esttitivith each other, relations
with the human-natural environment, events thatmate from these
relations, and the distribution, connection andsehtelations between these
events,

2. Enabling them to make descriptions, samplingg] aomparisons and
establish causal relations,

3. Analyzing events, thoughts and feelings, butexmiaining them,
4. Combining details obtained by analysis to helgarstand the entire unit,

5. Understanding concepts relating to the relatibeéween the natural
environment, human environment, and natural-humarvirenment,
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identifying main and supportive ideas and expregsirese verbally or in
written forms (Yasar, 2005, p.12).

Before moving to a new learning area at the end lgflarning area/chapter in
textbooks, an evaluation should be made in ordeddntify whether or not targeted
acquisitions have been obtained. “This evaluaticovides the opportunity for the
teacher to question the quality of the teachingAieg process and to identify and
correct deficiencies. There are questions aimedeaisuring the product of learning at
the end of units in geography textbooks accordinthe former program. However,
these questions usually fail to assist studentsaking self evaluations, because, no
feedback is provided to the students regardingr tlesiel of success after giving
correct answers to a certain number of questiowgs#ér, 2005, p.11). On the other
hand, assessment and evaluation studies in thepnegram secondary education
geography textbooks not only provides informati@n students about their self
development but also presents assessment and peeio tools and methods to
students that are required in improving and devetpphemselves. Therefore,
inclusion of evaluation scales which specify theameg of marks obtained in new
program textbooks increases the success of theibadsessment and evaluation.

The following section of our study will examine, iquantitative and
gualitative terms, the assessment and evaluatimertsion of three textbooks which
were randomly selected from geography textbookstewiaccording to the former
program, and all textbooks written according to #0895 program (a total of three
books, one for each grade 9, 10 and 11). Then apative analysis will be
presented as to what degree the above mentionecigeis are satisfied in textbooks
of each program.

Comparison of assessment and evaluation charditerief textbooks written
according to 2005 secondary education geographgcalrm and three textbooks
selected on a random sampling basis from textbeok$sen according to pre 2005
secondary education geography curriculum (Tablgr@yides us with the below
results:

a- While there were 12 units and 58 “preparatioastjons” in the textbook
titted “High School Geography”, (the first book ifable 2) which was written
according to the pre 2005 geography curriculum ardch covers subjects of
“General Geography and Turkish Regional Geograpthgre were 103 “evaluation
guestions” at the end of units. These unit evabmatjuestions comprised 88 open-
ended questions, which may be answered orally @amritng, and 15 short-answered
tests. There are also 61 “preparation question8’units and 141 unit end evaluation
qguestions in the textbook titled “Human and Ecoror@eography of Turkey”
(second book in Table 2), which was taught as auctige subject in various high
school types according to the previous program.s&henit evaluation questions
comprised 131 open-ended questions, which may beeaad orally or in writing,
and only 10 short-answer tests. There are 9 unitheé “Geography of Countries”
book, which is taught in various high schools. Ehare 34 preparation questions in
these units. There are 59 unit end evaluation guestin the book. These unit
evaluation gquestions included in the book compriskadpen-ended questions, which
may be answered orally or written, and 8 short-amgests.
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1  High School Geography 12 58 20 28 10 103 88 15 61 36 4 2

(Sirri Erinc)
2 Human and Economic

Geography of Turkey 8 61 20 37 2 2 141 131 10 105 30 5 1

(Ertugrul Erdogan-Dogan Aydin)
3 Geography of Countries 9 34 16 13 5 59 51 8 48 11

(Yusuf Erdogdu)

TOTAL 153 56 78 17 2 303 270 33 214 77 4 7 1

4 Secondary Education

Geography 9

E. Oruc, B. Guncegorgu, 8 44 16 23 3 2 219 40 54 75 45 5 113 95 6 2 3

G. Muslu, A. Pural, A. Aydin,
E. Uysun, H. M. Gorer,
M. Turedi, Z. Cakir

5  Secondary Education
Geography 10
A. Gultepe, S. Kilicarslan, 11 59 18 31 1 4 2 3 270 66 60 68 76 125 138 5 1 1
N. Yenmez, B. Turoglu,
B. Atici, B. Firat, D. Yildirim,
M. Isler, S. Zeytcioglu

6  Secondary Education
Geography 11
A. Gultepe, B. Guncegoru, 2
S. Kilicarslan, A. Pural, 8 73 27 39 2 2 1 2 298 109 82 56 51 168 115 1 10 2
A. Aydin, B. Turoglu,
D. Yildirim, H. M. Gorer,
S. Zeytcioglu

TOTAL 176 61 93 4 6 4 1 7 787 215 196 199 172 5 406 348 17 3 4 2




There are a total of 153 preparation questionshie three geography
textbooks selected on a random sampling basis failedbooks written according to
pre-2005 secondary education geography curriculand the average number of
preparation questions per book is 51. The numbé&ooks which have a value lower
than this average is one. The number of unit ev@liauestions in books examined
is 303. Thus, the average number of unit evaluagestions per book is 101. The
number of books which have a value lower than déivisrage is one. The number of
preparation questions and unit evaluation quesitisese books are at a satisfactory
level. On the other hand, none of these books en@drincluded unit/in content (mid)
qguestions. In this respect, it is seen that textbodid not include any activator,
reinforcer, developer and research questions. Thisne of the most important
deficiencies in these books in terms of assessarghevaluation studies.

b. There are 8 chapters in “Secondary Education Gebgr 9” textbook
written according to the secondary education 2086ggaphy education program.
Within these chapters, there are 44 “before wet’starestions in the context of
preparation questions. There are 219 gquestionssasament and evaluation studies
given at the end of chapters. These evaluationtigmsscomprise 40 open ended
guestions, which may be answered orally or writtef, multiple choice tests, 75
short-answer questions, 45 true-false tests, am@tghing type questions. There are
11 chapters in the textbook titled “Secondary EtlooaGeography 10”. While there
are 59 preparation questions within the chaptéesnumber of evaluation questions
given at the end of chapters is 270. These questammprise 66 open-ended
guestions, 60 multiple choice tests, 68 short-ans@gts and 76 true-false tests. There
are 8 chapters in the textbook titled “Secondarydation Geography 11”. 73
preparation questions are included in these clapiinrere are 298 questions in
assessment and evaluation studies given at theokruthapters. These questions
comprise 109 open ended questions, 82 multiple cehdests, 56 short-answer
guestions, 51 true-false tests, and 5 matchingdquestions. It is seen that the number
of preparation questions has increased in geogrémttipooks written according to
the 2005 curriculum. In addition, it is also obsshthat chapter-end questions have
increased in qualitative terms and the type obtased has been varied.

There are a total of 176 preparation questionsiiaet geography textbooks
written according to the 2005 secondary educatieoggaphy curriculum, and the
average number of preparation questions per bodk8i6. The number of books
which have a value lower than this average is dhe.total number of unit evaluation
guestions in these books is 787. The number of $edkch have lower value than
this is one. Thus, the average number of evaluafieestions per unit is 29. The
number of preparation questions per unit and umit @valuation questions in these
books are at a satisfactory level. Context valigstpbserved in terms of the number
of questions. In addition, while there were not amyg evaluation questions in books
written prior to 2005, mid evaluation tools and hegts which enable students to
improve and evaluate their cognitive, sensory asytipo-motor skills are included in
books written after 2005 (Table 3). In this respdtie inclusion of activator,
reinforcer, developer and research questions irsemtation of content in 2005
geography textbooks increases the success of thecaeiculum books in terms of
assessment and evaluation.
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c. As can be seen in Table 2, examination of tawoaovalues in the three
books written according to the former curriculumeals that questions are gathered
in the information, comprehension, and applicatgieps of the cognitive area.
Similarly, it is also seen that unit-end questians mostly written in the information
and comprehension steps of the cognitive areah®mther hand, it is seen that both
the preparation questions and unit end questiotmaks written according to 2005
program have improved in qualitative terms. In &ddj it can be said that
preparation questions and unit end questions haseséd on the information and
comprehension steps of the cognitive area andhathatatively balanced distribution is
observed in the upper steps of the cognitive dreaddition, sensory area questions
have also taken place. There are also the questibtise application stage of the
cognitive area and the questions that enable tesasient of psycho-motor attitudes
in the mid evaluation studies of the new curriculigxtbooks.

The fact that the mid-evaluation questions in gaphy textbooks written
according to 2005 secondary education geographcalum have been included not
only has enabled the evaluation of the teachingnieg process but also has provided
the evaluation of sensory and psycho-motor skilladdition to cognitive skills. Some
of the mid-evaluation tools and methods includedhim books examined within the
context of the new curriculum are “project ”, “pannance tasks”, “concept maps”,
“out of class activities”, “internet research”,éfd study”, “applications of geographic
information systems”, and “analysis studies”. listfespect, the new program aims
at evaluating not only the product of learning hlsto the process of learning. Some
of the forms and scales that have been developeordar to assist teachers in
evaluating students in the teaching process inclt@eaded marking Key”,
“Performance Task Evaluation Scale”, “Self EvaloatForm of Students”, “Group
Evaluation Form”, “Student Observation Form”, “Rrcj Evaluation Scale”, “Student
Product File (Portfolio) Evaluation Form”, and “Ofresentation Graded Marking
Key”. A holistic approach has been taken in assess@mnd evaluation studies in the
new program geography textbooks. This aspect of i curriculum aims at
removing the deficiencies of assessment and evatuatudies that existed in the
former curriculum books.
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Table 3
Mid Chapter/Section Evaluation Analysis in TexttoGlovered in the Study
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1  High School 12
Geography
2 Human and
Economic Geography 8
of Turkey
3 Geography of 9
Countries
4 Secondary Education 8 157 2 26 1 1 123 1 3
Geography 9
5  Secondary Education 11 130 2 26 9 87 1 5
Geography 10
6  Secondary Education 8 105 2 20 4 76 1 2
Geography 11
TOTAL 392 6 72 14 1 286 2 5 1 5

Even though the amount of information in the gepbyatextbooks written
according to the 2005 curriculum as to how thevéas to evaluate the success of
students should be applied is sufficient, it isiobg that there will be a time problem
(weekly course hours increase in the Social Scermed Turkish-Mathematics
departments from the Xth grade on.) in terms ofliagpon of these activities,
because, it seems impossible to perform the aetviisted on Table 3 in two lesson
hours per week within crowded classes.

Having analyzed mid unit/chapter assessment andati@ studies, we shall
now analyze the qualities of unit/chapter end qaestgiven in each book (books 1
and 4 in Table 2), selected on a random samplisg paf two programs, in terms of
assessment and evaluation criteria. These qualiitie® been ranked as “none”,
“partly”, “average”, “good” and “very good”. Thirea questions listed on the Table 4
have been marked as none (zero points), parthoift)p average (2 points), good (3
points) and very good (4 points). Thus the averadee of the related book has been
obtained by adding all points given to thirteen gjiems and dividing them by the
number of questions.

A careful examination of Table 4 shows that firgiok listed out of all
secondary education geography textbooks, is verly @esigned in terms of its
suitability to the age and level of students asdquality. It can also be considered
average in terms of the number of questions ancbit$ent in developing the critical
thinking, problem solving, decision making and ipteting skills of students and in
encouraging students to research and in problemmgoand evaluations. On the other
hand, there are only partial sufficiencies in guest in terms of having variety,
inclusion of different assessment types, preparatibactivities in connection with
real life and having explanations as to how theswities can be applied to students
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having different learning styles. Furthermore aloseaf sample observation forms,
product files (portfolio), performance tasks, cauicemaps and self evaluation forms
to evaluate students, and the absence of explgnaéormation regarding the
application of other question types and answer keybhese questions are important
deficiencies, which should not occur in a textbaolorder to undertake assessment
and evaluation studies. As a result, the book ptesBARTLY (1.38) the quality
required in terms of its suitability for assessmemd evaluation criteria.

Table 4

The Qualities of The Textbooks Named As Secondary Edacdigh School Geography”
and “Secondary Education Geography 9” in Terms ®heir Assessment and Evaluation
Criteria

BOOK WITH BOOK WITH
CRITERIA 1,2,3 SEQUENCE NO SEQUENCE NO
1 4

NINMNI
PARTLY
AVERAG
E
GOOD
VERY
GOOD
NONE
PARTLY
AVERAG
E
GOOD
VERY
GOOD

ASSESSMENT AND EVALUATION 0

[N
N
w
I
o
[
N
w
I

x

The Suitability of questions to the age and level X
of students

The Variety of questions, inclusion of different X X
assessment types

The Number of questions X X

The Quality of questions X X

The Arrangement of assessment and evaluation

studies in a way to develop critical thinking,

problem solving, decision making and X X
interpreting skills

Encouragement level of questions for students to X X
research and problem solving

Hawing sample observation forms to evaluate X X
students

Includes process evaluation techniques such as X
product file (portfolio) performance task,

observation form, concept map, and self X

evaluation forms in addition to traditional result

evaluation techniques

Includes evaluation questions at the end of each X
unit or section to measure whether the student has

gained information, skill, value, attitude and X

sufficiencies regarding the issues

Elements of evaluation have been arranged by X
taking into account principles and techniques of X
assessment and evaluation

Includes explanations regarding the preparations

of activities in connection with the daily livesdan X
how these can be applied to students having X

different learning styles

Provides explanatory information regarding the X X
application of tests and other question types

Includes answer keys to questions X X

AVERAGE 1.38 (PARTLY) 3.54 (VERY GOOD)

When we examine Table 4, we observe that chaptégeastions in the book
with sequence number four, which was written acogrdo the new curriculum, has
contents that would develop the critical thinkipgoblem solving, decision making
and interpretation skills of students. In genecpiestions have been designed in a
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very effective way in terms of inclusion of processluation techniques such as
student product files (portfolios), performancektaxoncept maps and self evaluation
forms in addition to having preparation questiohattwould encourage them in
problem solving and research. Moreover, inclusibev@luation questions at the end
of each chapter which enable assessment as to eviatimot students have obtained
the information, skills, values, attitudes and wighcies regarding the issues, and
inclusion of explanations as to how these actigitteuld be applied to students with
different learning styles are two other factorgamsidering the effectiveness of these
guestions. In addition the fact that there is exgtary information on how use the
tests and other question types and sample obsamvitims for student evaluation
makes the design of the book (sequence numberyeuwy)effective. Questions in this
book have also been designed well in terms of Isilittaof questions to the age and
level of students, and arrangement by taking ictmoant assessment and evaluation
principles and techniques. On the other hand, dbe that answer keys to questions
are partially included in the book is an importdeficiency. As a result, the book is at
a VERY GOOD (3.54) level in terms of its suitalyilito assessment and evaluation
criteria.

Finally, the following points have been obtainedeafcomparing the
taxonomic values (Table 5) of the preparation, neicaluation and unit end
assessment and evaluation questions in chaptergd&Migration in Turkey”
included in textbooks with sequence numbers “twad &five”, which were selected
on a random sampling basis out of former and netbt®ks where the same issues
had been discussed.

Even though the chapters named “Migration in Tutkéy included in
textbook number two, which was written accordinghe former program and book
number five written according to the 2005 geographsriculum present similarities
in terms of their main titles, the discussion styfethe issues shows differences. As
can be observed on Table 5, only questions relatedhe information and
comprehension stages of the cognitive area havweibekided in both the preparation
guestions and unit end evaluation questions in dhapters of these two books
examined. While there are no questions to assessagenents at the upper stages of
the cognitive area in neither the preparation goestnor the unit end evaluation
guestions in book number two, none of the quesioagelated to the upper stages of
the cognitive area in book with sequence numbe. filowever, Table 2 shows that
there are questions related to the upper stagteeafognitive area in other chapters.
It is also seen that there are questions to asisestevelopments in the lower stages
of the cognitive area in both the preparation qoastand unit end questions in
chapters of these two books. It seems very cleair ttiere is an insufficiency in
guestions of the application stages of the cogmiivea. There are no mid unit
guestions in book number two. Exclusion of activatdeveloper and reinforcer
guestions in the presentation of issues is an itapbrdeficiency in terms of mid
evaluation. However, this deficiency has been @beak in geography textbooks
written according to 2005 curriculum. Mid evaluatictudies included in book
number five (Table 5) comprise activities to beluded in students product files,
performance tasks, crosswords and brainstormingesdhtools which aim at
developing psycho motor and sensitive sufficiencias addition to forming
sufficiencies in the upper stages of the cognitrea also attempt to undertake
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process evaluation. In these process evaluatidndersts are asked to do practical
work, thus enabling them to access and constrémtnmation themselves.

Table 5

The Taxanomic values of The Preparation Questidvigl-Evaluation and Unit End
Assessment and Evaluation Questions in Chaptersebdidligrations in Turkey” From
Textbooks With Sequence Numbers “Two” and “Five”

PREPARATION QUESTIONS TAXANOMIC PREPARATION QUESTIONS TAXANOMIC
(Book Sequence Number 2) VALUES (Book Sequence Number 5) VALUES
Knowledge
1. Search reasons for the increase or decrease in 1. Are there any people coming to your area by +

population of your place of living and
environment

Comprehension

migration? Identify the main reasons for theirComprehension
migration. Try to specify the reasons of +
migration by discussion ideas generated in class. Knowledge

2. Are there any people migrating to your Knowledge
region or from your region? Search which one +
is higher and reasons pertaining to it. Comprehension

3. Search which cities are the migrants in Knowledge
villages or suburbs in your area mainly going to +
and reasons that force these people to migrateComprehension

4. Search the main reasons why people in your
area migrate overseas (if any) and their mai€omprehension
purposes for migration.

2. Are there any people in your environment who Knowledge
has been to overseas and migrated there? What  +
are the main reasons for their migration? Discus€omprehension

MID EVALUATION STUDIES

MID EVALUATION STUDIES

1. Does your city receive migrants or send Knowledge
migrants? Discuss possible reasons. +
(Brainstorming) Comprehension

2. Identify reasons of migration by using
information you have gathers from above
interviews and write down the attractive and
distractive factors of migratioigActivity)

Comprehension

Why do people in the photograph leaving their Analysis
places? How long do you think they will stay +

there? What will they do theréRctivity) Synthesis
Some of the cities where more than 20 % of

people in rural areas have migrated from between

1990 and 2004 include “Tunceli, Sinop, Synthesis

Kastamonu, K rehir"dir. Select one city and +
conduct an example analysis. Analyze Evaluation
employment and economy of the region and

identify the reasons for migratio(Performance

Task)
Complete the crossword by using below Comprehension
definitions.(Crossword) +

Application

UNIT END ASSESSMENT AND EVALUATION STUDIES

CHAPTER END ASSESSMENT AND EVALUATION STUDIES

1. What are the means that lead to populatioBomprehension
increases or decreases? Explain shortly.

2. Describe the effects of family education leveComprehension
on number of children.

3. Generally, number of children in family
decreases as the income level increases. WhakKnowledge
are the reasons for this?

A. Specify the below statements as true or

false by marking (x) next to them. (True-False
Test)

1. Female population in cities where there is
immigration is low.

2. There is no effect of immigration in the rate of
population increase in Turkey.

Comprehension
Comprehension

4. What are the major factors that led to a rapid Knowledge

increase in our population after the 1950s?
5. What are the general reasons for migration? Hedge

6. What are the main types of internal Knowledge
migration in our country?

7. What is seasonal migration and what are the Knowledge
main types?

B. Fill in the blanks below?

1. The reason as to why the rate of male
population in Istanbul is higher than female
population is
2. Settlements where usually rather nomadic
societies stay and put up a tent is called

Comprehension

Comprehension

8 Which type of geographical conditions lead Knowledge
to a half-nomadic life style?

9. What are the main reasons of migration from Knowledge
rural areas to cities in our country?

10. Internal migration in our country is usuallyComprehension
directed towards big cities. Why?

11. What are the reasons and results dfomprehension
migration to Turkey from other countries?

C. Answer the below multiple choice question

1. City population increases in Turkey has shows
a higher rate between 1927-2000 than village
population. Which of the below factors are more
effective in this higher rate of population
increases in cities.

a) Low rate of infant deaths

b) Increase in married population

Comprehension
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12. What are the reasons and properties @omprehension c) Increase in average life span

migration to other countries in Turkey? d) Population increase via immigration
13. What is brain drain and what are the majorkKnowledge +  €) Improved health conditions
reasons and results of brain drain? Comprehension

14. Describe the effect of industrialization onComprehension
the population increases.

Assessment and Evaluation Problems in Secondary Edation Geography Textbooks

“Evaluation is an integral part of education dedching. It can be analyzed
through assessment and evaluation to show, whekbigemprograms have showed
desired success, whether students have developezkgiected knowledge, skills and
attitudes, and whether desired class and schoctloj@wents have taken place”
(Geography Course Curriculum, 2005 Program, 200&xp). In addition, the new
curriculum presents alternative methods in addittonordinary assessment and
evaluation methods and tools and provides and expann self-development and
evaluation for students.

The following consequences have been obtainednwahesurvey has been
carried out towards assessment and evaluation estuish secondary education
geography textbooks, written according to the farmericulum:

1- Scope validity is not observed on a sufficierdls in evaluation questions
given at the end of units,

2- It is seen that true-false tests, short answirstd, and multiple choice tests
in textbooks are considerably insufficient,

3- Questions for comprehension, application, amalysd synthesis stages of
the cognitive area are not adequately coveredafuation questions,

4- Questions assessing sensory and psycho motwmierffies are given
insufficient place in evaluation questions,

5- Questions in the information stage of the cogaitarea based on
memorizing are heavily discussed whereas questishigh would lead
students to think, solve problems and researcttavered on a much lower
scale,

6- only in two books out of ten examined, answénmnoltiple choice tests are
given place in related books,

7- In all books examined there have been no meronmid-evaluation
studies. (Yasar, 2005, p.23)

In the light of the analysis made up to this paiinis seen that assessment and
evaluation studies in secondary education geograpkipooks based on the 2005
curriculum have removed all seven problems, whiehgiven above (Tables 2, 3 and
4). However, certain problems are still observedarding the assessment and
evaluation studies in secondary education geogréptipooks prepared according to
the new curriculum. These problems, however, diferént from those observed in
former curriculum books. The new curriculum is paty a program that assesses and
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evaluates the product of learning but also evatudle learning process. This
situation is observed in textbooks in the form ctivaties directed towards assessing
student’s success. However, it is obvious thatre tproblem will be experienced in
the application of activities such as performarasks, project product files, in class
and outside activities and concept maps, whichrgo the student product files,
because the geography course is given only twoshpar week (except for Social
Sciences and Turkish-Mathematics Departments.eaorsdary school education in
this grade. It appears impossible to undertake raaditor in class and outside the
activities listed in Table 3. In addition to this,is also clear that the absence of
coordination between activities that aim at evahgathe success of student and the
examination system (multiple choice tests) usedpfacing students in universities,
will not create sufficient interest in these adies among students preparing for
universities. The current examination system ink&yrfor accepting students in
universities is not in accordance with evaluatiotivities that require research. In this
case, either the course hours should be increaske aumber of activities should be
reduced. Furthermore, in addition to excessivesctazes, having two hours per week
will cause certain problems in carrying out allivages.

It is seen that only one in three geography textbaxamined in the context
of the former curriculum had a question measuriafjficgencies regarding psycho-
motor areas. Questions measuring sensory suffieienevere not observed.
“Questions in the information stage of the cogmitarea based on memorizing and
covering questions which would lead students tokthgolve problems and research
on a much lower scale is an important deficiencytarms of making a healthy
assessment and evaluation. Only one thirds of tiestepns included “what for, how
and why”, questions, which would require studentsnbke interpretations. This type
of question however, should constitute the majoiitythe geography textbooks,
because, the principles of association and causahection are the two main
principles of geographic thought” (Yasar, 2005, 23-24). Mid-term evaluation
studies in the secondary education geography tektbof the in 2005 curriculum
include activities such as performance tasks, pteje concept maps, and analysis
studies where students may express their own fgeland thoughts and present
certain knowledge, skills and impressions in prcacti In this way, students are
pushed towards activity and development of thewseey and psycho-motor skills in
addition to upper cognitive sufficiencies. Furthers overcrowded classes lead to
problems in performing and monitoring the actiatigroperly and completely.

Conclusion and Recommendations

It is seen that assessment and evaluation studiggeaography textbooks
written according to the 2005 secondary educateogoaphy curriculum are better
designed in terms of both quality and referencesdifferent assessment and
evaluation tools and methods compared to assessamghtevaluation studies in
textbooks of the former curriculum. On the othendhait is also observed in the
textbooks written according to the former prograhattwhile the majority of
guestions in the unit end evaluation parts inclugeedstions for the information and
comprehension stages of the cognitive areas in stewh their taxonomic
characteristics, only a limited number of questioreye directed to the application
stage of the cognitive areas. However, it is sd@t preparation questions and
guestions given at the end of sections in the nawiaulum textbooks provided
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opportunities for the monitoring of all stages bé tcognitive area in terms of their
taxonomic characteristics. Even though there weteanded number of questions
aiming at developing sensory and psycho-motor behain the former curriculum
textbooks, the number of studies aiming at develpmnd assessing sensory and
psycho motor sufficiencies in mid chapter/subjesgesssment and evaluation studies
of the new curriculum textbooks are satisfactory.

The new curriculum includes various mid evaluatioals and methods as it
aims at not only at assessing and evaluating tbdugt of learning but also the
process of learning, which was not the case infoheer program textbooks. The
inclusion of activator, reinforcer, developer andsgarch questions in mid
chapter/subject increases the success of the nelguwdtum books in assessment and
evaluation studies. It is also seen that unit emdluation questions in the new
curriculum textbooks included in our study had ayvkeigh standard in terms of
assessment and evaluation criteria. The new cluricdextbooks aim at evaluating
sensory and psycho motor skill development in &aidito cognitive skills, while they
also provide evaluation for the teaching and leaynprocess. It is seen that the
majority of the problems experienced in assessmaedt evaluation studies of the
former program textbooks have been removed andhatiges have been introduced.
The fact that not only experts in the field butoatsirriculum development experts,
assessment and evaluation experts, and guidancepsythological counseling
experts were included in the writing process of tletbooks contributed to this
success significantly.

The following are recommendations regarding sohgito possible problems
that may be experienced in the assessment and atiealustudies of the new
curriculum textbooks.

1. Mid chapter/subject assessment and evaluation estudin new
curriculum textbooks involve numerous activitiestsas performance
tasks, project product files, in and out of clastviies, and concept
maps. It seems impossible to carry out all thesgites in a period of
two course hours per week. For this reason, weeklyrse hours
should be revised according to evaluation actwitiEither weekly
course hours should be increased or the numbestioftees should be
reduced to an amount that can be successfully eatl

2. The incompatibility between the evaluation actesti and the
examination system used in placing students inassitres should be
corrected. Moreover, the absence of parallelisrwéen activities that
aim at evaluating the learning process and thenexaion system
(multiple choice tests) preferred for placing studein universities
will not create sufficient interests in them by thecondary education
students preparing for universities.

3. Teachers should receive in-service training regardhe assessment
and evaluation activities introduced by the newriculum. Teachers
who have grown accustomed to traditional assessmsttiments of
the education product will be successful at thet sthusing the new
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process evaluation instruments and methods (psyjgerformance
works, concept maps, in-course activities, etcly &y keeping them
informed via in service training.

4. It is compulsory to provide feedback to studentsuaktheir exam
marks and studies included in student product.filesaddition to this
should also be informed as to what deficienciey thave in their
product file activities and how they can be overeo@are should be
given that the feedback should be of a guiding,oareging and
reinforcing character. If the teachers are only ceoned with
announcing exam marks and do not take advantagigedbenefits of
the feedback, they may not be aware of what issued issues the
students have learnt sufficiently or insufficiently
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De erlendirilmesine li kin Ydnerge”, Ankara: Milli E itim Bakanl Tebli ler Dergisi,
Cilt:69, Say :2589, s.1128

% Demirel, ©. ve K rolu, K. (2005).Konu Alan Ders Kitab ncelemesiAnkara: PegemA
Yay ncl k, s.31
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The Pedagogy of OppressionA Brief Look at ‘No Child Left Behind’ (Chinese
Translation)

Ramin Farahmandpur*
Portland State University

Peter McLaren **
University of California, Los Angeles

Translated byLiang Meng
Portland State University

Abstract

The driving forces behind the recent educationéitigs of the No Child Left Behind
Act passed in 2001 are neoliberal social and ecanopolicies that favour
outsourcing and downsizing methods of productiorth@ name of flexibility and
efficiency. Under the neoliberal economic modehamds must perform similarly to
corporate entities. Just as the Dow Jones stodkdsdmeasure the performance of
companies and represent the pulse of Wall Streetioe the Adequate Yearly
Progress Report (AYP) measures and ranks the paafare of public schools. One of
the most pernicious results of the No Child LefthBel Act is that states can now
indefinitely close or restructure “underperformighools,” those that fail to meet the
requirements established by the AYP.

* Assist. Prof. Dr. Ramin Farahmandpur teacheshm department of Educational
Policy, Foundations and Administrative Studieshia Graduate School of Education
at Portland State University.

** Prof. Dr. Peter McLaren teaches in the Gradu&ehool of Education and
Information Studies of the University of Californiaos Angeles.
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Miscellany

Scope of the IJPE

International Journal of Progressive EducationENRSSN 1554-5210)s a peer reviewed interactive
electronic journal sponsored by the Internationssdciation of Educators and in part by the Graduate
School of Library and Information Science at thaudrsity of lllinois at Urbana-Champaign. IJPE is a
core partner of the Community Informatics Initi#iand a major user/developer of the Community
Inquiry Laboratories. IJPE takes an interdiscipljnapproach to its general aim of promoting an open
and continuing dialogue about the current educatiessues and future conceptions of educational
theory and practice in an international contextofder to achieve that aim, IJPE seeks to publish
thoughtful articles that present empirical reseatioboretical statements, and philosophical argusnen
on the issues of educational theory, policy, aratiice. IJPE is published three times a year im fou
different languages; Chinese, Turkish, SpanishEmglish.

The IJPE welcomes diverse disciplinary, theoretieald methodological perspectives. Manuscripts
should focus critical pedagogy, multicultural edima new literacies, cross-cultural issues in
education, theory and practice in educational etan and policy, communication technologies in
education, postmodernism and globalization edusatidn addition, theJournal publishes book
reviews, editorials, guest articles, comprehenditerature reviews, and reactions to previously
published articles.

Editorial/Review Process

All submissions will be reviewed initially by theliéors for appropriateness to IJPE. If the editor
considers the manuscript to be appropriate, itthéh be sent for anonymous review. Final decision
will be made by the editors based on the reviewesdmmendations. All process -submission,
review, and revision- is carried out by electromigil. The submissions should be written using MS-
DOS or compatible word processors and sent to-thaieaddresses given below.

Manuscript Submission Guidelines

All manuscripts should be prepared in accordandke thie form and style as outlined in the American
Psychological Association Publication Manual (5th)eManuscripts should be double-spaced,
including references, notes, abstracts, quotatiemd tables. The title page should include, foheac
author, name, institutional affiliation, mailingdéss, telephone number, e-mail address and a brief
biographical statement. The title page should Bevi@d by an abstract of 100 to 150 words. Tables
and references should follow APA style and be dexgplaced. Normally, manuscripts should not
exceed 30 pages (double-spaced), including tafijeses, and references. Manuscripts should not be
simultaneously submitted to another journal, nausth they have been published elsewhere in
considerably similar form or with considerably danicontent.

IJPE Co-Sponsors & Membership Information

International Association of Educatassopen to all educators including undergraduategraduate
students at a college of education who have anesitén communicating with other educators from
different countries and nationalities. All candielabf membership must submit a membership
application form to the executive committee. Edraddress for requesting a membership form and
submission is: members@inased.org

*There are two kinds of members - voting membed monvoting members. Only the members who
pay their dues before the election call are calteting Members and can vote in all elections and
meetings and be candidate for Executive Committeébé elections. Other members are called
Nonvoting Members.

*Dues will be determined and assessed at thewiestk of April of each year by the Executive
Committee.
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*Only members of the association can use the Usityeof Illlinois Community Inquiry Lab. In order

to log into the forum page, each member needsttargaser ID and password from the association. If
you are a member, and if you do not have an usaniDpassword, please send an e-mail to the
secretary: secretary@inased.org .

For membership information, contact:
1971 Orchard Street Apt
Urbana, IL 61801, the USA

Phone number:

1(217) 384-7975
1(217) 721-8437
E-mail: info@inased.org

Electronic Access to the IJPE
All issues of the International Journal of ProgresEidecation may be accessed on the
World Wide Web at: http://www.ijpe.info/ (Note: thURL s case sensitive).



